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Spring in a Jail Cell:
Applied Theatre Practice in Prison

Yi-Hsin Lu

Director of New Voices New Visions Theatre Company

Abstract

The paper provides a practice of Applied Theatre in prison. The presenter
facilitated a series of drama workshops for a mental illness group of inmates at a
level 5 high max prison in the US. The presenter reports on how Six Figures
Playback Theatre company used Applied Theatre techniques such as Playback
Theatre, Theatre of the Oppressed, Reader’s Theatre and nontraditional texts to help
participants gain self-confidence, therapeutic benefits, anger management, personal
growth and community building techniques. The paper also shows the challenges and
opportunities of theatre in prison. Applied Theatre provokes change. The presenter
looks forward to using more interactive methods to improve the quality of inmates’
lives in prison and beyond.

Keyword: playback theatre, theatre of the oppressed, applied theatre,
theatre in prison, mental illness
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Dream Deferred
What happens to a dream deferred?

Does it dry up
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Like a raisin in the sun?

Or fester like a sore—

And then run?

Does it stink like rotten meat?
Or crust and sugar over—
like a syrupy sweet?

Maybe it just sags

like a heavy load.

Or does it explode?

BN
WIREDYE R & S (HER 2
{5 TR
&EHE/KHRERZ 2
BB EIRA G
PR 7

G IR A 2
EIGE ST AN S

W ERAVIERELZE 2
SET R R BB HE
LN

B RIE

BB B EBISE ( RIDE&TS)

1



= BT

HEIRZ I B A > BEREAS » EEEFEHughesTHFE - MfTH#E
S TIRAIENS - & EHughesFF RV T > 2R LIS ~ A ¥TaZmr T
sl o AR E R ERISRE o RIRERE S —m - bR T B
OB RARBSR BB E RSN - B eSS Bt 2SR & A
PR ~ LAY A A dEBRELE SR - ARS (B SR AR ] - (EamtE RS T
B ERER G B SR EREIE R T > FUEATE P RYERE > T
FH[RERERA 2 - HYMBREITEDIANE T T8Ok, ~ "=, 8 TRE
=(EmE - TEUK, ~ TEHE ) 2R EEZ RS AT o T UK
& BRI R B A R SEHFH BRI /KRR 3 A Sty 46 - ASmiE L8 T 1F
R ARE B A IR - T g E ) ARSI R A G - 41N
BRI R NG ENERIR » AFROTHRE - AT IEENER T 259
I EHEHUY - SRS RAERN A BRSBTS - B A2 FEh - TIRE
ES2BETENR - IS LA BB G BA A FR e - EElRUrt
TANERBEHEZHAAELEA S BEELGE D - FrigtiavemE - HER
MRMUSHREIRES: - ZEE BN IR E T\ 23R e 248 - A
bR A S H E SRR RIRME © BRI GEE s BRE E R - DURAE
BN AT REE BRI R RIS © IEAh o Rt 2 Ik By A
Hi o FRERUATZER] > NILVRIE € E A B EWERIEE © A OEDEHRAT
B S ~ SO FERIRER IR R » TS b H 2 PR m e B 5 T A5 Y B
B~ B A TRABEZENY » A0 - SmiERHERIE - R R BV Rr IRERR A T
AHE ARG - fEAFRERE - A BUTE T ARBZ RS E N EER TR
5 B - FHp R R EIERE > R BEHEE - rTRE g R
HEtt St AEE LB > Eee GO B INEE G RE - (RIS O
HEf > FEJER DA ~ FIVEELRIGR B 2 B - hsR - e T8
BRI EEE RS E - GBS EE - BEAHVMEEEI TIE Dl— A —#E
HERSEBEIGIETT /T > N BEELERTTE AR 5552 B e B i A B
B R ERBISEE A - IR SV EE s © AR ERE -
AL > M PARHEEE ~ SEEIS R E - T1ESTZ 2k 2 2 8HVMEEL
BITIEY% > BIFIELEE R  F B EAR S SHRHEARM = > BilEx
i 2 BRI R 2 BB TR A R RV ERRL - Pl EAYEF R EL R oK
RAP L5883 » Ry TR > RIS TEZABEESE - ERGHERRD
B FACEE SRR - BRI EEEHETT - BREERZ MR E R

12



BB B EBISE ( RIDE&TS)

—FHiaR e © B RE M A A TR RS RZ T REGE R - BIEAETLR - |
PSR T SBhBYE.C o e E IR AR ARIEETT ¢ BT EERARIE 5
WREHBEELHE > © NEIREZ] > A FIFTERAYRSERA -

2~ PIER

TEERHIRT GO 8L 3R (Rich & Lu > 2008) @ BEfsLOHDEFEIRR » —
femEHnNEE - e - BREEMOHVESE  —HEEMRANE - KR
WL (e e A RS - AR H EAEEERY 28 SR E » AR -
RIIL AT 2 IRk B RETERIIY ~ 558 - ZeMIRIR Y - gl - = > FE
ELAFHY SRS BT T - A a2 st (AR Y /2 Six Figures Playback Fi[E][&] [ VEE & ~
BCEBLENT - SEARTRIRIZ MR BF TR —F » a2 I B Lt 2 BLE
g EEEESEKENHEERISE - FREIZSH HVM BRI TIESHY
SRR E » AR GHEEEA S OINEERE - Iboh > 38375 H HVM 5%
BRI TAED B E &) - 2B — TN B Rfa i 28~ 2 BB R IE -
DARTIEAR & 2 BB BB S B EENAIM - 2 & TEREI A LR S AT
BE > WEMTEZ2VIREE BT EET - NI EENEEN B
HCBHAMZ M S - TER BT AaiEry 8 - B R L HEDEF
AR ES TR - EAEE TIENES - SBZHALEE HVM 5
BIT/ES A ERHE - SRR AREN SN TIEY » FAREES -
DU it 2 BLZ A GE HVM BRI TS S aV B TR
—~ B HEL

SR B2 T EEE ] DT B R IREBAVEIESD - (eS8 ) HECEE
Bafi T T e o T BB REM - I 0 (R —BRREN R EIEEL
FB AT 252 R B B S Mt AR M 0 At MR 2 B AR D1 Fr B EHYEEE -
HREER] TR - HEENEMITAESE BRI B TIEY1RHY2Z
FIECE - o] DR B TAEY &SN E (S - BYEE MR T/ERUES) L -

= BRam R
(—) BRELBOR - BB /SN ERERZ R

ZIRE S E T ERE—(H S NERIENGRHTT - B2 EEREE
AR - WEFUUTFZA C - BEALNEEEEFAE ) T RELRA

13



= BT

AR EITREE > Rl B R IRAVE IR IR E - (RS TIED kbR
THEBECEER MBI > B T S ERe B IR G > R HISES T
B0 H CHIRE IR | ©

(Z) HEBEIETAE B O E e RN

HAZHIRE TS T 28 HVYM BB TIED R » S T HRN R EE 2
CMETZE IR | -

(Z) HEREEE  BEEHE  FERETHRE

HA A28 HVM BRI TIESHvE A& - 3Eh - B A% fE HVM
BB TIFDIHZ MR R - 28RS S SR HY G DU HAM SRR /58 - A2
PRE TSR T —BRIRIEE A TIFE AR > (HEE L AR RE ED
T - g E2HEI G BB TR RS - FrRAGLE Lvdd] T
WIS -

=~ HEERZARER R T HEEE—#ELET

HESHMTARYZRT > ZMRE S ZEITEM > SR ERRE#¢AmEH 2
EABLEY - [E2E4E HVM BEITIEY) » 2R 8 S e EIRe th BAH S P
R EE - EERAMENE > AT E " 2R HERMRIE
Sl o ALt mT DL oy — (st ey B AR EE5 7 5 ¢ ARt e
& B2 R BN RyiE (EEt 1 " ERRREAY NI EE G HEE -
LSBT R, > SERE G Ay | o ISR I RS T Ut R LI EN B

g ~ SEEE(N LRSI

i1 2 Z IR B A A EALFIFE T E2E .0 - OB R SRR E B2,

P o DB EEN R AR S (I e m A S e UR R R Y B AG - MERER(E A

B HAVRE R IR B AU GE - (BR TR ER - SEE IR EN L - 3
HZERL G ~ Bh1E - Rl EERES > E—VIES NHE -

HVM BB TAESHIRERSFF AT S5 BLELA 2 N B R ARG T
EHEHE o SraBRE LIEDI R RN A -

— BUHEE - ZErEHE

\\>§v

14



BB B EBISE ( RIDE&TS)

RHVM B 5T E R BN 2 B B 20K - 2BIHVMEEI D)
HySix Figures Playbackgl[&[H S f£aT & —FliG.2 ) > (L EHVMEETTFE
570 T RREOTHYE B R AL - WM IRE H C B2 IR AR
— I NERUES » AR TERR ~ 1 DR AR Rs © - RSSO
MUE - CETAE NEAGE TS - DA RSR SR - ARERIEAT - o
PR B R R R E AU - (B3R5 A IR - A DU
LEEHE  FEHEEFZMNKA -

=~ ESEHETRES]

S B HVM BRI TAEYIHY Six Figures Playback B S @ &H S EWIE
FHEIGEESE - AN (GIEEFFAZ—) T 2 ERE 5B PR NG 5
sz HL (Center for Forensic Psychiatry ) i =9 52 JHLA P S HE R 5K
BIEtE - B TEERTER A BRICSHEETE T/ - HEUETEREREHITR 2
Hh o FENA SLUBERU LI EREIEE - \iE T - IRNETBLER L B AREAT
HTAE » $HH2EES - DURBEI TIES s A BN - B—H#T5 5
EAEIE -

= ~ TR GRIRIARE

FA Z IR SRR RAECE - S0 E AR E B2 - A Tomaasdt
FIHAB MRS - IEH— RIS « #d EHY 2 R IR B A
b o WS  IEIBRASEUEI N S RIERYREE > BRI B ERGRRRYOE T 0 2
P ERZ2E HVM BB TIEYHEE) - BUT AR ST s 2 A
TIRAEESI HVM BB IR RS - ET 2B S e g
MEEEE - 17k WEEOTHE - DLRESImaEUH S B TIEDRIERS -

U ~ BESAR - ESFAA

B > BRI HVM BRI TR LSRR - e 72T (R
TRk B ST AL R IR B R - RRERT  AEIB R L
T THAYE > FEMLACRIET - DTS - ReMUBSERS -
I~ RER T R HEEE

F/ASix Figures Playback S[EIVEEREE » B G fakd - BIEZ MR E
FSEESNE O T A BIERTEM - AJAIHVMERE TIERm 2 — © &

W

15



= BT

T R R R A R SRR © o k5 A BE SR 4 /R E Six Figures
Playback 5 2] 5] 5 5 48 27 & BB S Al - SR AR Bdak Ak %5 i Sp st AR I R
Al SREERHVMEREI TR HIREE - BT A R R L A S AIEE L
A e

FHE G E S HRRN BB TR R SR - i Mo > - ERIkHY
FERE Pt XS > B8 % L5EE T —Humebs
B > S ELA =R e E o Hoh— i 2 M A R AR AZ A
e A\ i AR R - SISRE LA EeE &b ibiE - FE
FESEANEETR  BUTH EES AR LR - FTLIREREERR
FOTHIRRE - bR T AR S ENE 2L EHVERE N TS0 - BT HIEE)
SCRFFERER > (NI B A R B IR g e 5% -

7N~ FERREEZE SR LA ST R E B I

BRI I E B R B SR Playback SREAYAKER - BRI ET B
PEHRRARS - B E (RS © 2E%E T - SRR RTROT A B
HESHI © TR B2 SN - SO TRINEETE - 7E8N) T (FYnE o
¥ > EARIGROT TR AR COBUARET - 1HTE) BerRBisTsk - LM
ORI i AR 5 R RSN

EARERE LR EEBE—EANE - ALER EAYIRS] - sEE BN
HIEIYITE - BE RAFRYRCY - (EE > ik - N2 TIED A
ZHIZHY © FRBIZRGER -

— ~ RERAFEHRREYRIRE

HYZ R B A RE R - LA e AR EE - IREERHIRE - A
GHNES RBEEHIRE » 1IN JaF R TR M5 B L B A
GIREGIEEEEASEE M - (HARERSGT > Bl AR 5
Ffe ZRIAMFIRVECE ~ 154 - NEE Bt - IREShHEHREE G
MEE OB T IREER IR BRVRIR - W ASCEREAIER - S AR
HEaE - REVARCS BB R F AR - AEREYE - ERAIPkER - K
ZHZHE B ERERAYP AR - A ECRHY B - A A TEsEEEY 2 - HVM
BB TIED 2 PUSESR RIS T BB RE R HAR - M B ZERIBUSZ I & A A R

16



BB B EBISE ( RIDE&TS)

MR A B SEEAETE A ERIEREE N T - AR SR SRR OB A
ALt T AN BRYEEH] - JE5h - RENBGRAVEITHAE 2R MRS > Al
AR EHE NAERE > WA D4R - SO —ERIFRIRVSRE - BIEEE]
JEENHIGRE SR BT R B YR SR I AE

=~ BB R BB A TR

R BAERE ~ 8 VSR BREEFEA - 2Rk SRS Bh A TEI -
—HEE > DUARENM SR SEATE L 520 ERHVMEE TIED & H O
BB PRDRBICRI RIS - DRI S 2 PIRF BE BEE (R Rl SR R AV SR R LIRS R Y]
B EREGE M B B et -

=~ AHE VS BHRHIDRER

e BB E— N — BRSPS E ~ B - [EHVMEEI L
TESTERATATSISRBAA » BRE S = R A SR T2k, BB B B 5 2 <F Ak
FIRUE » ARERISZIR AR " BifR - M AETE A A A 5t T A R E]
s B ZE - TN > BIEE S A REERBRETE A EREERE - A E LR
T - EEERN NS S B AL BV E BAGRE — K5 > AR ISR A
R W RN o BEEE » WSS - 2R AT
RF A IR B BT B B B I UL B S > (A RE AR 2 I L AEDS -

PO~ TSRV | kR

WIZHEST T > P ERVE B A EREAVIRE > EE R T LS
#Z  (cops in the head ) [EZAH. 2 A% - PIAERT SR - A — L EIE E &6
12 FHIk S e Tnoise ondik 2 » & A BXEARERRNY » B 2RI R EA SR T0E
ANBBE > WOREREL > RS CILEERE - ZJEER e odEE] - B (E
R AT RAE AR AVIRAS T 5eRk - MEiis 2l AT S5 AH [EI VS (T2
R > REAOR A BAALER o BEPRFE NI BATRE RS - AL B2 B - f2tt
BENETS > (HREHERETHYMER TR - 50 Bz 2P E
REET] » FREERE HIEBRAC B ERE > A REr e T ATz 2000
ARG BE ] -

17



= BT

B SR

#EZR Six Figures Playback S5 25 F17F \BLH S &V S EHEMBISEH
&l > (HIEE AT RIEAEHEREH Z M GEI TR TAF - B2 — TRk
BRAVERS - 1€ HVM BB LIEDiAieavalls - fER BRI LIRS - WA
Eoeflk B RECEINTEIN BB E YRR BRERE - A RELL B P FAVRRENI 2
IR B TARAHER - S EL R B R B Sl B] TR E R HAVRITE
0 AN GEIFERR o fAh o TR BEEIRYR R - BB LIEDT A
RETT4E MR B R Ay e R Bl - (B EMAEIS N BHYE A ZE L
BUEIAOERZIN S - ERE P RO R - F5 5 BERY L EUG AT
Bttt T NEAKmHE - SR E -

B KRB IR - S BB IR (i RBE T B T - A3 - JEFIE
SR T RAE IR RE A st A B B PR AU = A PR R U5 0k ZRGERE S R IR I -
HVM S TAED SR IE E B ~ — N — B RIS RIS RO R
i - 56 E EABEIEE U] LR IR R — 12 A7 BBV EE R > — It
FIRES RAFAvEs - 40 - BILEE L ~ B aFEER - HEBEHNE - B
AL ETZE BN - EEIE@ BB (e EERGFE - EEEEINmENEE
B R PR IR A - MERIA IR e A E R - SEEEREA -
RAES Y HEE IR r A pE s 2RO B ES A & E - EEER BRI
T RS BIER I Z TR W EHE - AR - SRS e e - H
ATRLIHN B AR R (HIE2E HVM BB IR B IRAYRICR Ees
A LIS B0 F URE S EE =URT ISR AR Dy se 2 BB 2R ~ Bk T MF
F o MR AR E G R NERE - RASHRRE A E 2 E RS ER
Y ZEPILER -

18



BB B EBISE ( RIDE&TS)

AL mE

— AN—IF B (playback theatre ) Z—FEEIESE - FEEZE AN GHIE
HIREST - SI<RE AR E AN B BT ER % - B0E SR E R EE =
R 2208 » SRR B A E - FrE YRS B g R B 285 (fluid
sculptures ) ~ —¥#H¥f (pairs) ~ FHEIHEE (tableau stories) % -

A#E R (image theatre ) HY#R(E 52U S & E A B R B AR L - st
7R SERZBUR IR R SR (=% > 2006) -

smiE B (forum theatre ) /2 2 10 F AL AR E A EBEIE TR > 1F Joker
(515 /hii& ) Bl actor-teacher (JEZ & ) F7<E T > Bk o) DA N EA
O8> BB O ER S B EIE R EE  CEEEITTE (B
2006 ) °

#akE5 (newspaper theatre ) J2LL—ZFIMVEITELT A » REHT I BOCE
LR LU Rt (B 238, -

HEPR— N — BB R RIESkE] - (B2 A H—EERIE B - R
ZUEERG  ERFANETE - A—EPRE - GLUREIEGW AE
TR E B PIRIREUSE R LRERSE - i — 25 R il R AR 5 )
TESS ElE ARV BN R G - EBN AR GOORAIR S IEE: - Z1% - FEUSE
ERERREE G B TR LEERETE - TSR

RSB (shark attack ) HYBEARREBGRARSTIUE RS 2 @t 1 #
SRPTMGEV TR R B - SRARDISNTI T (R0 - BEBRRHAANT - T 28
BRIk BREEIERE (it) 15 " shark attack ; 1f » SERIEE FERAE
WA b RPNV EESER - AR KRR EHEEK - S—X
"shark attack | &5 F R EETE B R/ NPT > BRI 2 RS
s INER - BGRR TR —[EfEFEl » BEEEGH -

e B VBB BT e B AR 520 & ERIRERE S - By - &%
& ~ BIFSUEEMFRIGETT - RSO PRy 2R R AR AT -



= BT

° LIS » W ER AR 0 R A BB RS -
P M EmIMEER > RN EIEETR > RESH ISR T RIELE -

1O BN R RS A - AT A MR RREL RIS AR
MR E » N RRFEEY - s —(EGF g Eais 2l > itk
SBUEL > DIEHACRAIERSHE - AR Bt AR -

TR B S A AR R S B AR S A B AR -
PO Ho— ARARR BSOS L T E -

SE M

EFoHT (2006) - MEHEFESE « BUEASE— (SERE) BE AN ~ BR
B 75 - 2006 ZAAEZEFIZ 17T Eam X~ (83-94) - 2i  EF A2
BERIFEERZE A -

Rich, A., & Lu, Y.H. (2008) Prison performance: Augmentation, adaptation and
application of forms. Presented at the Pedagogy and Theatre of the Oppressed
Conference, Omaha, Nebraska.

20



BEHEEEISHE (RIDE&TS)

FERISHICR TS —
DR 75 fEim (Jeffuft) KBl

PR HE 24
b == B/ N2

wm =

FCEBISE R RIS B H S S TR EY) - AMEFRFLL
HHBEIGTCRIE R ABGE B E - FRE RS A SRS A LUE R
RS BT SmEy ik o S AR A R SR SRS SR SRR - SR e
BB b S /IS ENEEE - DEFEER " hfhE  WEREEH
0y - ENEITHO SR G BRI ~ A BT MU - S TSI
B2 S HA AT AE -

BEE] CTehrfids ) BIZ AN URLSEIR AT S [ 52 H1% St e Ry 2RI 22 LH YL
BEISELL - AUTFERIE AL ZE GRS 5 P im0 A0 R s B A BB R &
BB RIS - DS (RS BE R B AR B HAY -

B#T  HEBS. BHE. BRXE, BE

21



BR AR

Creating Text for Theatre in Education:
A Case Study on Rey-fang Hsu'’s
The Village of Nilala

Ya-Tzu Chen

Teacher, San-Jhih Elementary School, New Taipei city, Taiwan

Abstract

Theatre in Education (TIE), a unique combination of theatre forms and
educational objectives, differs from conventional theatre in the way that it provides
learning opportunities by the medium of theatre elements. It brings in topics related
to everyday life issues to enable the audience to think and discuss. Also, its format,
with a clear emphasis on audience participation, often turns the passive audience into
active spect-actors, so as to help them reach the goal of self-learning. It not only
breaks the boundaries between stage/auditorium and actors/audience but also
demands a different set of playwriting skills that can make the audience feel
empowered.

The Village of Nilala is a TIE production concerning issues related to the
damage caused by Typhoon Morakot. This research aims to show how Rey-fang Hsu
brings some of these issues into the play, and uses drama strategies, such as role-play
and conceptual learning, to guide the audience to think more deeply about them.

Keywords: theatre in education, actor-teacher, issue , drama conventions
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Integrating Drama Strategies in Character
Education with Third Grade Students —
Based on “Respect” and “Care”

Hui-Ying Huang

Teacher, Jhangsing Elementary School, Nantou County, Taiwan

Abstract

The study aimed to examine the effects of character education on the third grade
students by incorporating strategies of Drama in Education into character education
curriculum through picture books. This study adopted action research in a class of
twenty-eight third graders who were taught by the researcher. During the study, data
collection and analysis were obtained by classroom observations and reflections, discussion
with professionals, working sheets of the students, feedback from the students, questionnaires

and focus group interviews.

After choosing the dramatic frame, the researcher designed the curriculum
through preparation stage, initial stage, experiential stage, and reflecting stage.
According to the research results, the effect of the activities went smoothly. It was
found that the adaptation of dramatic strategies could get the students’ interests in
participation; thus, the researcher used “teacher in role” in the five research cycles to
lead the students to set up the circumstances and identify the roles. In experiential
stage, the dramatic strategies had positive impact on the participation of the students
and the flow of the curriculum. The repeated usage of dramatic strategies helped the
students’ learning and deepened the discussion. In the end, the changes of characters
were observed from the students’ performance in the following aspects:

“self-recognition”, “care of peers”, *“acceptance of others who are different from

them”, and “respect of the lives of animals”.

Keywords: action research, character education, drama in education strategy
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T AL

The Relationship Between Drama and
Creative Pedagogy

Yu-Sien Lin

National Academy for Educational Research Assistant Research Fellow

Abstract

There seems to be little doubt that drama is powerful in fostering creativity, and
cultivating children’s creativity is often referred to as one of the educational
objectives of drama. However, the relationship between drama and creativity has
only been made explicit in recent studies of the impact of drama on creative
performance, such as development in creative thinking and problem-solving skills,
social skills, or language development.

This paper, on the other hand, aims to explore the relationship between drama
and creative pedagogy with a different focus; rather than establishing a causal link or
proving the effectiveness of drama lessons, it is the question “how creativity is
developed through drama” to be asked. It is intended to provide a theoretical
framework as a starting point for future research in the relationship between drama
and creativity/creative pedagogy. At the beginning of the research, creative pedagogy,
the pedagogical framework of fostering everyday creativity, and its three interrelated
elements - creative teaching, teaching for creativity, and creative learning - will be
discussed. Then, the connection between those elements and the unique approaches
and context of drama will be examined. Lastly, the local context and possible
tensions of fostering creativity through drama in an educational setting will be
looked at as well, such as teacher role and ethos, ways of learning, to propose
insights for Taiwanese teachers and practitioners who would develop learners’
creativity through drama with contextualized teaching.

Keywords: drama in education, creative pedagogy, contextualization
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7% (approach) BAEREE (context) ZRERSTEREIELANE J7 DL BllsE 1#0EE 2 TR %
IRBEI: o SCEE (% A o am HHE FEE IS B 38028 DA R Al 7 8058 P TR R Y S A b 722 S
0 DUR B HERAEHACHYRIAE -

A AIENBEZHE

Csikszentmihalyi #5H 8ll7& JJ1E — AL WTHEE Ry B D AT SRR B PR
SBIBHVNERE T A2 VEEEETI Ry (518 Jackson » Oliver » Shaw »
& Wisdom » 2006 ) - #Z#E A He 22 A R Al ES RO L AV RE ST » IR RY
BRI EEEE (Choe » 2006 : Craft » 2005 ) 5 S EATEES: - 28 R
#12THR7E 1125 (Creative Education ) 5158 - ZABIAHYAIE N A HE0ET
REDVESTAENBENARE - KRB RS - R EHERIER L
ZRRE TR EW HEE - EEtR Al 1852 (creative pedagogy ) HYREZZE
% ASOHEERE RIS DR R EE T ABF AN (ERR a2 A nIAlS
TIRRy PIATHY B A -

— - AIENBEAERAIERE R
s PER IR IE S R IRIRESS - (IO TR SR SR 9 3
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e Ky T BT (Innovation ) - 5& 3R ETHERR Hi ¥ HYEE 7 (Hammer » 2002 ;
Thornburg » 2002) ; [fEZE HIET - BlE JHEERAIE S T RERVRTE < &A
LIAR - glig s — B —(l 3w - A AL R RlE )2 BRIV RIR - 4
ERE RAVFIGRTA AKRHISE A AR A ES—E NG E BHHAEE
AE - Feldman & Benjamin (2006 ) f5HIFF 2B EEE (LHEYNREE ) BRA%Z
HHVEES - W AKREMARE - BEHWGHar SRS HEHOHH
HIRFBHIVRE RS » NI E R E R E J77% » BlE B 1S DIgosss Bliant (£
AR~ PR -~ BREEL ~ PR3EG 0 2000 5 ARSI > 2002 5 PREEZE » 1997 ; Craft »
1997 ; Cropley > 1992 ; Esquivel » 1995 ; Fryer > 1996 ; Hennessey > 1995 ; Torrance »
1995) -

EHEERARE © » AFEENEEEESENSMEEEEEHCRIEE
At 0 DARCGEEANG B RE JTBIRYE (creative abilities and qualities ) ZRIEI¥A4E)E
AV REELPKE - iE LR I EE 7RI E R e ~ B R 2 (ideation) -
YT~ BEE ~ B ME EEEE (Runco & Chand » 1995 ; Sternberg & Lubart » 1999 ;
Fryer » 1996 ) - Ji[gfE23 Craft (2000 > 2005 - 2007 ) E#E—THeH JLIERIE 1
HIRZ OV E - B BT E T~ B~ 178 #E20  RE - R E R - sEIRRT
BRG] ~ DUREER - B Lilte ETEEAZ T SR AR © AT - BE
TLEE - HEHFHEMARERE TR AT » IERARETENEEEEEK
PERE T BT Ry = DU AR RIS 18R Y = e R A B s s A A B
il B BE B E YIRS -

= AIENBRE=TR

B NSMNEF BN SRS TR L > REEAE=THNER - 5=
TR PV - B ILAE H R AL TR e am iy B2 (BfFEZE > 1997)
PRIt R B R EA%E (Cropley » 1992 5 Fryer » 1996 ; Torrance » 1963) »
S te Rl B (FERPR > 2006) ; 55— » fEREIRE FEsRaiE
—(EZE (BIEFEIR) IIZEE 44 (Craft » 2001 5 Lucas » 2001 ; Torrance > 1995 ) ;
G ERAE S BT  ETRIESRE - s =R (flexibility ) -
BN AERENER - A EE R - BB T EE SR
CUAEESSSE (FRBEZE > 1997 5 Esquivel » 1995 ; Hennessey > 1995 ; Torrance
1995) - ZAIMA ZER H HIRAAES B RIS VB AR » Bh= s tEnyatE
e ZRRE - NtEFTR T " A ISR ) ZARERYRES (Lin > 2010 > 2011) » A1

=
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BiBIZ BB ( RIDESTS)

2 ZHOAGEITER | BIEHSE - BEEEFEE - BIEEE > DIEBG K
ACETE AIE B RE T B B RS -

(—) AIEEE

HEHFEF A ZHE BB EREZ 52 (National Advisory Committee on
Creative and Cultural Education) iy 5 (NACCCE » 1999) » [ gl Er e
(creative teaching ) B gy B1E#;£2 (teaching for creativity ) fii—{HE 5T 5 P05
AIE WY ERE RN - R IR E BogEi e £ - BIE#HEAE NACCCE
(1999 : 89) Ay HER K T EAARGINEETTE - EEE KA
SRR - BEEELE Jeffrey & Craft (2004) f5HHAIEEENFIEE T "8
67~ T IEE TR R TS (SRR AR A A O B ER T R - [RIRSF ISR A
BIE BV RE GG IIRER] - NIBEEE TR EIRIL R FoRsR AR EZEE )7 E b
EIE » RS T A BEERES SR R R VB RE VRIS - L s B EAA
AlE R -

(=) AIEREHEE

WIFTFTIL - AIE B S AEEE R RS » DUERGE RS A RIERETT - 5@
A e ptiE e gE Sy Ui er B H A (Jeffrey & Craft » 2004 ; NACCCE » 1999 ) -
AlESIWTFERYE AR (pragmatic approach) {EFIISRATIE S EIEH THFZHY
Bl » f540shorn (5 [H Sternberg - 2003 ) HYHS J77%0%)% » De Bono (1987) 1Yy
NIENET-E75% DL K Parnes( Noller & Parnes» 1972 AV &I i i fi# 11 2( Creative
Problem Solving ) 255 - 37 F 3L & Cremin » Burnard E#Craft (2006 ) JR{EHRTF
FE R AR BN = KIHA] - B TR TS TEEE L TS TR
22 ) %o B S EBEE T ABFERIE S A RSB B RS - EIREAC
HVEEE » BB R A R B ) Y RIS

EHDRRHHERBNE R RHANE DA R WA HER AT - BAEER
HREH > BESEAHARAY - R Ry A Sy RIS B R SRS i 2 A s SO 1R G ey
MRS RY B ELSEYF HhE 2 RS 22 A AR 5 1Y SRS B Al SCFFREREE - AL
FEEEEAE I EEEEG SRR - 20t FHRIE RS
S BRI o R R AE B S BN (L B2 H AR AR A 25T - 2RI 52
RS AR mE S 7RSS - BERa T -
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(=) AIEEE

BEBINEERAISE R - R BB AT A R 7 AR Z AN
KRG HERR T —(EEZIRE  BENTE2HEEER - MFCHE4ERN
SEHNEE > T~ B ([FRE (SR E BT  RILEREEAE T BH0
WELERE - BT LA RIEEER » B4R T AR AR | (creative learning) 2~ A]
ECHRAY o Torrance (1963) & ELER{IHEFERIZEE (learning by authority) AR
BH7AE > e A AR BEE AR T A RIS R R EOR Y
IEENEE LR U BN - MR BIESEE A 5 - ARIEHEY
AEMA TS BEEE » B~ 7 FHEFX 12F- B E52
2 HVHY 27t (aimless play ) -

%1 Torrance HYEmL » BANEIEEZEHAHZEN A% » HRIFETEES
B ERLT EHERWHTEAETREHNAIEREE ZHEA © B
(playfulness ) (Kangas » 2010 ; Lin » 2010 ) ~ &fE (Mardell » Otami » & Turner -
2008 ) ~ Ry AR5 ) Bl Al g tE
(possibility thinking ) ( Craft> Cremin >
Burnard - & Chappell > 2008 ; Spendlove

& Wyse » 2008) ~ DIR 7 HERE &
(EEFEEE% (Oral » 2008 ) - _
creative
ol g = A R EE FE T - : O

Torrance HYgml » 3 FFEEF TR VI

w0 B B R— O Bh{EiRE - TaliE

Nt Al SeEEnas Ry ®  creative teaching

ERPEAE T iR AL o Sy seEyiEss @ teaching for creativity

SN - AR S EReE  ®  creative Learning

F HE Al RaE e » —HmiEs Bl AlENBEREHI=ITtER

EBSIEE  HREERR AR TOR 918 Lin ¥ S. (2010).
e o — Drama and possibility thinking -

BRELIRR - EEIE R E A Taiwanese pupils’ perspectives

R > REE R Eh U sk - (RIH gl redarding creative pedagogy in drama.

- § . _ . Thinking Skills and Creativity, 5(3), 110.

5 IR ZERE TN = T B A A

Hk—AHETHY -
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BiBIZ BB ( RIDESTS)

2 - BEIEAIE B8R

Gallagher (2007 : 1235) #EELHISE PGt > ABRAA: (PISEER A4S 173 (3%
R AR TRASTEML , BUERISUSIBRE RS TR
LB PR B BRI S E T R S BB S T R SR
(context) A I 551 » FLAIIEHUBIR & —EARAMNBUSISUR0E
B o LU TR 7322 R SR B0 2 O B S 5
SRS -

— ~ BERINAEERTTA

H 1930 F(LEkE| (Drama) {E#HEdRE B B HVEE EEEE T (learning
medium ) ( McCaslin » 1984 ; McGregor - Tate > & Robinson » 1977 ; Siks » 1977 ;
Somers » 1994 ) » BEZREFIE £S5 - BB B A —HIEEREA B4R - (RS EEK
FIZEREE THRASEIEEEL (movement exercises ) iz —LEgiBIHyEE (theatre
conventions) » 4N "ALSHEE | P TEETARR ) % BB LU IS Tk
AT FH SR B Al A 2 22 B T Y H AR B N 25 ) st BB R B /) - Dickinson &
Neelands( 2006 )5 Hi—fi& 28 FH i BUER VBB HAZ LRV B2 77 5H — A (story )
Bl Ao (role play ) ARSCRIZ DS Wi I 1 SR B2 5 A AR BTk B il
BllE TIRE SR -

B B EEBIEEEHHIZ L R —EEE - mEREEREEZ T
SEAEEREE G R AE (Dickinson & Neelands » 2006 ) - 75 i E A G H2NAE
SEVERRCE - EENER S - SRR MAFEENSELT - &
#hELE TR R ETZE (tension ) - EAAYTY G EEERG S S [ 4 MRV F =T
EARG T - 5 (MLFTHEE— 5 T DL e A BERIECEE 2 HIEA& - 87958 -
SR S I REAVRE I 2 -

WIREERE S e AV a B R EE s - FLEE Al EL R A B
B PR - DU RBRENEE T - BRI EAENAY - TR A
ey 2 N REEAHRER, - BBt 0T DUZE i 5 h 22 752 (learning by doing )

KB RIEY) > K T EEREBLER EAR T K (R 1E) 1~
(Neelands » 1984 : 25) -

FHEL AR - BB T HVE S - et B HAR G > e X
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W

EAERE - TIRHEn R WORTas: ¢ & MMl SRV SR - L EIRFRESRTE
i RN T - BEINYE - SAMaER IR T ARG LB IR ER A
YK > REFETER (posing question) - KE kg - LR AHEEEH LA k= - Al
O ATRENE - 2R BR 7574 - BB prie e ERIR B B i 1 s Al S
REJERE -

=~ BRI

BRRIFR AL T — ()&% (dynamic) AlZ7eMEHERE  FEFIRE RS,
BlEEE RIS TR ORYE - BINET ~ HERK - BHEE - B BEIBEE=
VS T ERINIRE - lahZE) &% DI A FE#1% ( Dickison & Neelands >
2006 ; Heinig » 1993 ; Somers » 1994 ) o “R[EMEL AV ELE T, » EEIyEE
B2 T T RS ENEVRIMEELE T © (EREIFZRTS [T » 2+ T ZBEE
EEN AR ~ S~ RE - DUOEmITIEA DL - ]z - BEES (Heinig > 1993
5)e BRILZ AN BREIFVERE AR T > 2 B9 2 382 /B 28 F ( consciously
dynamic) (Lin » 2010) - FlAIZF{EAEEEERE - T2 T #EH ) EEHEE
A HE SR B ABCEE ey A ERkE 552 - BBk kB L 5\ Bk
HCOAE - EENESENE T BT EET - [ DURERIEL - ey
BB At A R RE A A (ibid) - 55 =12 APRRAIMGAVERIRIE  BEIHEE
TEEIARG R — A EHEIE - Nemads i EE R B E A g - SRR (EE RS
LR RIS E L g > Ain s S RmeEny " AFERI /7 ) (social creativity ) > 3%
TS - i - TEISE - BRI FHVEE

FEAh - BREDEEN S B ER R BRSNS [ 2L T 0 F i ER
15 (Somers » 1994) - (Y7L T EEEIFRLGHRT » HE AR SNV B LS K E
AU R F - R S E N ERRES B 20t 2 A8 G e B fE AR K
FERE . T FIRRS K2 (Zimmerman - 2004 ) - B EIRGHTEYL - BYEI BTt
—(E(E& - B BRI SR - BiE > DUPRERS 2 I E(E - FEF - BE
RETMEHEET Z1M " %28k ) Wik - ST L E s &t T REyHy H e
[ClfE > BIE TRk T » AR (Somers » 1994 )

NIEE > FEREIEEAIREE S > 2T RE AP 2Ry T FURELRE - BeiR 80y
st 5 MAERKEINVZEIRE T - MFIRVAIEBERER - se 2 IS Biaig) - BIE
RUERE > A TEERES - DU ERIRE T BREIHIEER 7 A R A A s B AT A
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BiBIZ BB ( RIDESTS)

ARSI ORE (8 ETT ~ BE ~ Bie ~ 80 1SR > DUNRE— P
FERLEI SRS AR PR =TT R Z AR -

=~ BREIHRIAIE R

Fiy_ LA L S M LB R 1 7 A B A B T T
RN RE © B TSI AE - BT SRE e A EAE N
M TR o R RSSIEE A B R R A A IS
93| fatn (facilitator ) HES | SR sTL T-0 AIE R -

Bt BEIBENR O —(EE e A E B I HB SRR TR - DAY
AT AERBIGIR (Lin > 2010) - FREEZSN > BREDEBIHYZHHEE Y > £
AEEEIH S > Al LUP RS — AR AR SRR - NI E B 2R AR 1T
B H e TEA T E T

g BEZESEEE baE 7 AR REE (Lin > 2009) - S2EUEK
BIAEEE Heinig (1993) KEIETIWIFEEE# Torrance (1995) AR 15 HIEE]
EEERAE TORE PR M ERECT & (gap) > FRAEEARHRE  E&
EAfR > INTT SR E2AE 1Y B BRI RE IV 5202 — » f LSBT E
A8 FEfATHL AR — A S o R ISR A LGS - BN HEES
ity > LA SRR AR A %5 - AR REAME CHRE - &
HALES ~ Al ~ B E EEEEATRETT - EIEEIF 52 Neelands (1984 : 50)
T RBEIAETH TR — P oRBE AT

------ @ rEF o~ E% (teacher-in-role) 1P e e 3ZF 2T 0 — B 2
WL NF A E ST PR BRAPEOTRAE o
Bpl 8 > (KT ) F B AER- BV ehPERi9- 4 > 15
IE R B B TR KR PG TRenRTR AL o 1 PFIRER S IF %)
ARFEREDELABE R PREZFIPRALIZRLAENR

PR g - EM B[ Fla )70 F 53 P e eh (F o

| F_L

FEEATAD - EEENEE CERAR R —F - 2AERMERREHEEC
WEEE FREBLIERAT. - DUISEIE £ BN ZER] » ERMRS B E K ElE - 55
T AERENATE B - FAAIE AR - HAERATHY S [ EE
SCRFT - BAR AR BUERAE B E EAEE - AR ENHY
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WA o FH Aty o3 AT R RS T B E B R S e BRI Z R Y o DU R UK
BRIV E IR SR AE DR B -

B - BRISEAIE B B EE

— ~ BB AEET77A — DUSREIRE A B/ NERRE SR R B

AR LUK B B A Gl NN TRV BIESRE B A1 - ZeE BH A Al R S Rl AT
HEVEER > Rl i =l R A BB AIE 3 EE - DURARIZM HATERIZ
E8(E > BEESR AR RE ST EE 1 -

(—) BRI ERET

BRI REAE - H RS B SR HIERSL - AERGR BEE - DUSEIS S RS

PRI P —(E BT RG> IETNE RS o SR R(E R 15
(CBERE H ) AR e CRIBIRAI BRI R 1R - A A Ry AFTAIAYER S BLE
£ o R ESRECOPE ST MRS - 2408 N AT RS - 248 73R
XHYRTE > B EREVER S T ARy EE 2 alUE, > MRS S - B2 LA E A
JERRRE ~ PRITCTPRIVESE S DA BB 218 - ZAEBEENSE) - FIaE
RS 1A EIRVA - B P UE B A e - Bl it B ey £ ~ F
PFHYSFEE ~ RaE - SR TAREUAE - A RIEEEE b ARl
W o BRI N A S R o RSB ER A D R SR R B B S
NIRRT I 2GR B E WAl 5o - B ey A R hE A~ E
REESENETEABAR > WINEI(E > WEFAFHERE 2 H# IS EHYIR
TR o BRIEZAN - SNEISEIEY L E RN > NIEE A RIEYEEE S
A DU — (& (& BT B SRR -

(Z) ERAIR BRI R

FHAVEEERR - ST A REM NS - A Db At E R A S
AV > RS AER A B AR AT TRES - B T H HRNEERFAYH R EIE & %ﬁi
& - AR TEES ~ NIRRT RS A ~ BIERMERIREE > AlIENEERA AR
ORGSR ER By = (E0RS - SR APV EB R REET - B - Bgd
HESE -

1 et ROk ER 2 H 15N
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BiBIZ BB ( RIDESTS)

BELEEIA T R —EEAER R © B4 EELE NSV NEETER T
TR ~ Samtasmil T LE B o BIaILAgE G &I (freeze-frametableau) 72
RSB R Ry —BER > SO T4 (sculpting ) FIRHERCHH—m
W5 ~ SCiiE A B IR G ETR -

2.:38—2F (standing back)

B RS AT AR B R A ER A ~ B HRER. o B AR A DR S A TRy -
REAGHE S EECKE © AN SR eieER2 L g B R E it
7 SRR EBAEE > EEARE N FMEE U, - ST TS

TORRER - BRI o MEENEY TR AIIREEE - HEEREEE
i H CHEE ~ EE R S A HIRE T -

LUskelml A\ BIEESRAGES - MBS AEMTEEMES - K EBF AT B
Rz 7 B AR M R (A E R B EA[EI SRR TR ~ ST am (B
KA - HEFHREER MEFS > ARG SR F RS G
FIEERIA] - A B CERE AR TIE ARG - RIS e - SE RO
51 KRS AT - BV SRR AR - MIRE T2 AR
RIS © SRR - SBAEMEFEARE R DR (FE) 5w B4
HEEEEZ - it - T F AR WEI SR EE - R RER RS EH EE

BEE -
3 EEFE 23 (autonomy & agency )

FH_E Ay SRls m R A S HERRE R Y B 22 N E BEEH CHY
R TR S BANMERHERTH CHEE THMEEME - EiiHks
BERH R Ol6E - DIEBEERENS BT T ALIMEST ) BB BEETH AL
1 4> BEA(LBEENE BRI NREE T AR TR S - #eSHyE
X o AR —EET IR - BAMG A ERERE - TR - SFERENR
e S it i8S > S FonBE I - B E S AR =BHTER
DIFRESE T REFERTHYEE - MubaravHlE - ERrVE#EE » T8ifY= - Bl
s A LISMRIGE  ARERIRZ 2T ~ R R HIAER HE -

(=) GETREAREENER
SORIFTIL - BREIEEREE) R o BETIYS AR R B R A I
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WRAEHE—P5[BEAEEM (47 ) R (Craft » 2005 > 2007 ) » 4581 HHY 3
RPELSZRPRYZEfE > HRER B4 A B E R AITERERY - B84 A Al B SRR
B JCH ARSI E > (FrEEBIERENE - B EM NS S5 SiA]
R E AR R B AR - 1 RSO ETIE ] - AlE RO BRI
RER R HIERY TAF1E5E ) HURET] - A RERRIRHIERVAIESE - NILEREIRA
B/ NERARRY R T - FBEIRR T e H OV S B S EHAIE S E H R
A R B A RE S AR VAR ERE - FRF s b2 A AR En I A
L5 - BIANEEHER - RS > EEIRFFTHM AT RENE » BEATFEE ~ fE
B2 - e H OISR ERRHEEES - ARG TRAREE
AR > FRERERAE © AR 7o B 282 > T ER > TR
A RfREH ~ B BERE > STy mEA S [E DU B E SR -
EEHGHM " HETAR BITEC (PIOERACERI SR ) K5 [HEA BE
ZER HA RIS HAVEVS > DU EEE S EERGE RS MR (wrap-up) B2
afam > BB AR B AR FRHNVEREFS -

= BEREB I

BB BRI HZ T RS T B B, - (HER RS AR E
ELETH  REARMER PG b A B SR A et (CHE=Z
IR EERENLE) KENSUEIRE M ESH#EZ - HILERIEIIHY
R BN ~ BALES  Bhe > fEd AN EAgE S HAEETATHET (Ng
& Smith > 2004) - 5525 ~ PEUTEIY T B ) AYBBRIRMHICEE o nliHhE
oS E R e H LRy > [FIRFER R K ~ 2 ~ BLEE  BREER S
HEAm - 72 T IEELL ) (playfulness) ~ BB EEZ PRERAVISIHEEGIL » W AEE
#alE] (Lin > 2008 > 2010 ; Ng & Smith » 2004 ) - F53& > & ~ PE 7SR ET4E B A
LI ZBEmE A B e AL IRATHIE § sl #al R e A AR I P T B =
Eys [FEE B S R (ibid) -

[EIBREY > BB T ANRIRR e T - N RS & e T B Al G AE T2
BHES ~ 2RI AR RN EERREEERIE T - RBEE]
ELENSE IR RIAE ) ~ AL - AlVEE - 5 EEAIESE - DER
LHVRTERR R - ATRE M EEAYRSRELERE - [N RyiE oWV 5 @ B2 )7 2R Bk
S A GBS EE R BB EA] - RS SESREERIEL
e P EH B o PRV R S S - BRBBIE S MRl - S ERE
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BiBIZ BB ( RIDESTS)

(Lin > 2008) -

IR ESUEEB A SR - A1t &E% (Bhabha » 1990 ; Soja » 1996 )
feth 7 T =22, (the third space ) HYFEZE » fEHR{EA [ S LAH B IF TTREZE
ARHHIEER - (B4 - S02R&#85F - Bhabha (5[H Soja - 1996 : 14) #5H! :

A = ZE R T IR AT UL ZE R S TR T AR A o e 1EiE
&S bR & HYERE P EGE TR EY ~ Y~ RNRERERAYEY) » BT —
(& HY = 25 o B PR AV, o BRI PE 7 HY BB B Al B S 3R
EER R EZAEED  WESA RSB ? EERRHE =22/
e ATE Ry ST BB EL RIS 2 BB (L (contextualization) HYEEES -
SRIBFBREIBLAN S T BEEAT BN Y e G 2 P E M 22 /7 - BIAFE i oe 522
THEER EIRVEERIR - WA A 7 5 Se B R R T RE Y R B K [E]Ef
FROEHh A0 S SRR & 3 B AR SR BIE BB O (E RS - TR B2 -
ZNENE R BRIEAE DEE A R ENE AT > BT DBERENER
[EIHEERE S » B AT AT B S SRR S S - (075 Sh Rl
AR T EBIEE SR - JMER - PE N ER B S E AR E RS -
HTEKAE

i~ &3

DA BRE B RIS SRR DR B B e e » BRI AERIBHIC A 1
(ARG © ANBLEITE S -F R RN BBIBE RN T AE DRI T REE ) 35
1% RS THIER B - BOR R RIS E  ASCE R DA ER A
PR BB BLATAE DAVRR (5 - REHSURERSS - BEHAE HESEEA - B8
T EIEEEE  FIEEFHE U BIEEEFITER - B (ABEARN TR
2Rt T AIRAT AR B T BRERAY o b S S AERE ~ AR
TR —(EfEER A EhRIZERAA R o RN A HBRIAER 77k ~ S8 - 8l
BE I EE =T R E R A - WERIE DB TR A SEERAATIHIRE (5 > 5
BRI = e R 2 IR NI R — S — AV SE S N RBE (& » Sl — 5 DUE
PRHBER BT AR I B BB EL RS AR Tk - IR B A T A
JFAIE/ NRETT - Bt SO R R R L RS B R3S T R ey (R P 5 (B (B
B2 TT 3 > Pl AE IS PR EEEADRE - 400 I FAGEH FEmAY B R - 1T
BT M — (N ~ PE BRI AV HEREERL - DU R B B
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ISR EL A ) B R AFER S BRY RTREME + SORIINE R HE E B b 2K
TR BBy B SR B S B T AR B

AL

B NUERYE RV E SCAT ¢« self-determination » innovation - action » development -
depth - risk - being imaginative - posing questions - and play ( Craft » 2001 ) »

JESZ40T = Standing back - profiling learner agency - and creating time and space °
S H NSRS S A S R SRR -
YMEE R REE T T —
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Learning to Be a Social Being:
Process Drama and Puppetry in Literacy Learning

Chiung-Yi Huang

Drama and Puppetry Education Practitioner

Abstract

This paper explores the combination of process drama and puppetry and
examines how their interplay enhances children’s literacy learning. It details both its
method of enquiry and theoretical foundations and shares the emerging findings. The
intention of the research was to develop the researcher’s practice, and to understand
how process drama and puppetry can facilitate children’s literacy learning in a broad
context with the aim of fostering children to become social beings. The research
project was conducted to a group of Year 4 students in England. A lunch-time drama
club was founded for the research purpose. Based on the research intention of
self-appraisal, action research was adopted as the research methodology. The study
examined the children’s engagement in literacy learning and literacy enhancement in
speaking, listening, reading and writing.

The data revealed that the children enjoyed physical involvement in the drama
club. Evidence of an improvement in the quality of speaking, listening and reading
surfaced alongside the puppetry and narrative story development. The children’s
confidence increased dramatically when they spoke through their puppets, and their
attention was fully captured when the teacher was in role of a character. In addition,
children’s uses of descriptive language in drama activities were later found in their
pieces of poetic writing. The research observation indicated that there was a palpable
increase in motivation and commitment; as a result, an enhanced sense of focus and
ease in writing was noticeable when the children composed poems from their own
picture images. The paper demonstrates that process drama and puppetry may have
significant contributions to fostering literate social beings.

Keywords: drama in education, puppetry in education, literacy learning, whole

language learning, materials and methods of English teaching
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Introduction

Applied drama in language and literacy development has long been recognised
since ‘Drama In Education’ or ‘Process Drama’ gained currency during the 1990s
(Bolton, 1998; O’Neill, 1995). In England, however, despite the inclusion of drama
as a teaching strategy for English in KS1 and KS2 (QCA, 2003), the power of drama
in language learning has not been fully applied (Booth, 1994; Neelands, 1992). It
could be argued that consistently concentrating on linguistic competence and
knowledge retention; word level, sentence level and text level in the Literacy Hour,
has marginalised the contribution of drama in primary education (Baldwin &
Fleming, 2003). Although this has produced skilful competence, it has also
disengaged young learners who find little purpose in learning, other than to meet the
curriculum criteria (Neelands, 1992).

Although Puppetry dates back as early as 300 B.C. to ancient Greece, its
potential in education was only realised when educational drama was developed
(Wagner, 1998). Since then, puppetry has been widely applied in language and
literacy development, independent thinking and creativity, early education and
special needs (Currell, 1974; McCaslin, 2006; Astell-Burt, 1981, 2002; Crepeau &
Richards, 2003). Many researches have demonstrated that puppetry has positive
effects on children’s language and literacy development (Fisler, 2003; Peck &Virkler,
2006). However, the majority of endeavours have been made to produce a puppet
show as the main and only destination, but little time has been devoted to the process
of development. Arguably, requiring children to write down dialogue for non-existent
puppets, making puppets without a purpose in mind or simply read out loud a text
provided is likely to reduce a child’s motivation and rarely produces the optimum
learning results (Robinson, 1967).

Relatively few empirical studies have demonstrated the combination of these
two teaching mediums in language and literacy development. As a puppeteer and a
postgraduate student in Drama and Theatre in Education, the researcher was seeking
to develop her own practice by exploring the reciprocal relationship between process
drama and puppetry, and how their interaction might enhance children’s literacy
learning. While the research was in progress, the issue of classroom management
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emerged and was included in the research enquiries for personal improvement.
Whilst acknowledging the small scale of the research enquiry, this article seeks to
share the tentative insights and understanding about the interplay between process
drama, puppetry and literacy learning.

The study was originally the researcher’s postgraduate dissertation. The content
has been re-edited for this publication, and for this reason examination of classroom

management enquiry will be omitted in this article.
What is literacy?

How literacy is defied will determine how literacy is to be taught. How we
shape our children to be literate will shape our world in the future. To conduct
research into children’s literacy learning, we need to understand what it means to be
literate.

The definition of literacy has been wildly debated over recent decades. On the
one hand, literacy has been described as the ability to read for knowledge and to
write coherently in order to meet the demand of daily communication. From this
point of view, literacy is a set of ‘individual skills’ that involve the process of coding
and decoding of signs (Blackledge, 2000). This approach appears to be the
framework of the UK’s National Literacy Strategy.

On the other hand, people argue that literacy is a process of ‘cultural practices
(Blackledge, 2000). It resides in specific contexts of practice that vary across
languages and cultures. A word, a phrase and a discourse can only define its meaning
when it is used in a context in which the setting (field), the relationship between
participants (tenor) and the form (mode) are considered (Halliday, 1975, 1978). The
United Nations Educational, Scientific and Cultural Organization (UNESCO) also
defines literacy as the“ability to identify, understand, interpret, create, communicate,
compute and use printed and written materials associated with varying contexts”.

It could be argued that literacy cannot stand on either side alone, but ‘an
integration of processes operating on both of these levels’ and in a ‘multiplicity of
modes’ since the technology has rapidly changed the landscape of how one accesses

information (Blackledge, 2000; Kress, 1994). People nowadays increasingly read and
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write on digital media more than printed material. Gee (cited in Stables, 2008)
examined children’s reading development and indicated that in video games, children
successfully interpret a complex text in a level beyond their expected levels at school
because they are involved and motivated in complex sets of actions in which
meaning is always in-use. This appears to correspond to Freire (1987) where literacy

is ‘word-and-action’, “an act of knowing’ that lead to new conceptual horizons.

Since the technology is still developing rapidly, it is highly possible that our
next generation will read and write in a fashion that we could never imagine.
Therefore, in literacy education it will no longer be sufficient to consider whether a
student is technically competent at reading and writing, but to foster a fully social
human being for the future, who can think critically, creatively and communicate
effectively in different modes and within diverse contexts. In addition, a critical and
creative thinker should be cultivated through a discourse with others. Speech can be
internalized and become thought when children’s intellectual capital is stimulated.
This internal voice enables children to reflect and comment on any issue in both
spoken and written form (Wygotsky & Cole,1978). In this configuration, literacy
learning should pay equal attention to both spoken and written forms with a wider
concept. Listening and speaking are no longer basic communication skills for
understanding, but are now seen as a capacity to express and respond appropriately
and effectively. Reading is not simply a reorganization of visual texts, but a
penetration of verbal, non-verbal texts and images, and to read behind the lines, to
read the world. Writing is not merely a reproduction, but an act of representation
with varying modes. This broader concept of being literate has been taken into
account throughout the research.

Process drama and puppetry in literacy learning

Children have acquired language in its spoken form before their schooling. The
teacher’s task is therefore to build from this experience and guide the child to explore
the world through their own use of language (Kempe & Holroyd, 2004).
Corresponding with Bruner (1986) - where teaching should be like building a house -
‘Scaffolding’ is needed to support the process of construction. After the house has

been assembled the scaffolding can be removed. The building, like children’s
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understanding, will stand independently. In retrospect, children’s talk plays a
significant role in literacy learning, and drama and puppetry provide the crucial
contexts for talking.

Drama and puppetry operates in “as real life’ social situations in which children
are able to play in roles and talk as if they were someone or something else. They
need to think about their voice, gesture, body language, facial expression, movement
and their relation with others within the diegetic context and how it will be heard in
order to decide an appropriate way of presentation in verbal and not-verbal levels to
take action as a ‘live participant’ (Neelands, 1992). When children listen and read
their verbal and visual ideas bounced back, they need to go through the process again
to deconstruct, refresh and reconstruct and then, take another action. In this process,
children are required to interpret, discuss, exchange ideas, sift, refine and respond
collectively and co-operatively. Their abstract ideas become crystallized and
transform into critical thought before committing them to paper or screen. It is only
on the basis of this cognitive learning that children construct their new meaning and
understanding on a ‘symbolic level’ in a ‘recognisable context’(\Vygotsky & Cole,
1978; Neelands, 1992).

In addition, language is situational. How language is used appropriately and
effectively depends on the particular situation in which language is applied. The
more situations are practiced, the more language registers on will have. Therefore,
the more competent and powerful a talker one will become. In drama and puppetry
children are able to experience diverse social situations in which children may not
have the opportunity of accessing in their daily routine, and are able to practice
different dialogues and registers that they may not normally be expected to be able to
use in daily life (Barrs, 1998).

Puppets are our imagination come to life in a concrete form and are triggers for
talking. Children are more likely to start talking to (or through) a puppet
spontaneously when they see one. When talking through a puppet, it creates a feeling
of ‘hiding’ behind another persona and being an actor of that character at the same
time. The idea that two elements occupy the same place - “Hypocrisy’, has been the

most significant invention dated back to Ancient Greece (Crepeau & Richards, 2003;
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Boal, 2005). It is a means of symbolic expression which resides between audience
and character, the actor and the selfhood; therefore, generating an “alienation effect’

for a critical and conscious thinker, talker and writer (Landy, 1982; Brown, 1991).

If literacy education is to foster a whole being for the society, how can
children’s experience in drama and puppetry impact on their real world? Arguably,
although children enact in a dramatic world the experiences, emotions and feelings
generated are real (Booth, 2000). The body, which is a sign of belonging to a society,
goes into a fictional world and archives those real experiences physically,
linguistically and cognitively and comes back to the real world with a dynamic
memory of lived experience that impacts on future experiences (Nicholson 2005;
Stable, 2008). In this conceptualization, the more dynamic social contexts are
practiced dramatically; the more language registers may record in the body; the more
competent and powerfully a social being that child will be.

There is no effective learning without engagement, and engagement should
come before intellectual stimulation in literacy learning (Booth, 1994). Drama and
puppetry operates in fictional contexts that require children to participate
kinaesthetically, orally and physically, with purpose generated when a story develops.
The reason why many children enjoy drama and excel in it is because when drama is
integrated pedagogically into teaching, the activity appeals to different learning
styles, and the purpose involves children’s existing knowledge (Kemp & Lockwood,
2000; Pollard & Collins, 2005). Moreover, since imagination can come alive in
puppetry, the medium becomes a powerful ‘attention-getter’ that can profoundly
increase a child’s motivation in learning (Landy, 1982). By deepening a child’s

engagement in literacy learning, they deepen their knowledge toward the world.

On the above account, this research sought to explore the nature reciprocal
relationship between process drama and puppetry, examine how their interplay
facilitates children’s literacy learning and identify any qualitative enhancements in
the extended conception of listening, speaking, reading and writing.

The Research Context

The research was carried out to a group of Year 4 students (aged 8-9) in a
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primary school located in a disadvantaged inner city community. The main ethnics in
the group were White British, Indian, Pakistani, Bangladeshi and Black African. All
pupils with different backgrounds were respected and valued in the school. Pupils felt
safe and displayed a positive attitude toward their work (Ofsted, 2006). At the time of
research there was no drama or puppetry lesson within the curriculum. Some pupils
in the group had some process drama experience when the researcher conducted few
lessons in History prior to the research project, but the majority of pupils had no
experience of puppetry. A lunchtime drama club was founded specifically for this
research purpose. 20 pupils from three Year 4 classes participated twice a week over
a period of 5 weeks. Each lesson lasted 25 minutes in a classroom setting before
pupils had their lunch break. The research project was divided into three stages:
pre-drama-club, in-drama-club and after-drama-club. Pre-drama-club was an
observation of the research focus pupils’ engagement in their Literacy Hour prior to
each drama club lesson. The aim was to perceive the pupils’ attitude toward literacy
and the teacher’s classroom management that guided and reflected upon the research
along the way. In-drama-club was the main research design which will be described
in detail later in this article. After-drama-club consisted of few follow-up activities
designed for whole Year 4 students. Pupils’ presentations during the drama club were
video recorded and edited into a film with the background music, ‘Friday the 13™.
The film then was shown to three whole Year 4 classes respectively. Each class was
provided a storybook of ‘Night of the gargoyles’ with a reading survey attached on
the back cover, and a letterbox of the gargoyles. The book and the letterbox were
collected after one week.

The intension of this research was generated by the researcher’s desire for
improving personal practice and seeking a tentative insight into literacy enhancement.
The impetus accorded with the features of Action Research about investigating
‘self-appraisal of current practice’” and finding practical solution through an ongoing
‘reflection-on’ and ‘reflection-in’ process carried out by the teacher who is also the
researcher (Burns, 1999; Burns, 1994; Kincheloe, 2003; O’Toole, 2006; Schon, 1987;
Taylor, 2000). The researcher adopted Action Research as the research methodology
and responded to the challenge of small-scale research through systematic and
collaborative data collection and the concept of ‘triangulation’ (Winston, 2006; Stake,
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1995). The researcher regularly sought different perspectives other than her own by

reviewing, analysing data collection with the research helpers and discussing the

evolving issues with ‘critical friends’ in order to minimize the potential bias of
Action Research (Burns, 1999).

The Research Design

Action research is a research in spiral cycles which contain different examining

stages. The number of stages and the stage target has varying definitions. Adapting
Zuber-Skerritt’s (cited in Burns, 1999) and McNiff’s (2003) stage design, this
research cycle has been designed and illustrated below. It includes one big cycle and

two small spiral cycles.

Table 1

The Research Cycles

Reflection

Research
Formation

Question

Classroom

managemen

Engagement

Evaluation

Strategic
Planning

Action
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There are five stages for each research cycle: formation of research questions,
strategy, action, evaluation and reflection. The big cycle was designed for the
duration of the whole research project from pre-drama-club to after-drama-club. It
attempted to examine the children’s engagement with literacy learning from a big
picture. The two small spiral cycles were designed for the duration of the
in-drama-club. One was for evaluating pupils’ enhancement in speaking, listening,

reading and writing. The other was for improving classroom management skill.

Baring triangulation in mind, various methods of data collection were adopted:
non-participant and participant observations, questionnaire and survey, interviews,
pupils’s compositions, research diaries, ‘video-stimulated review’ and notes from
‘critical friends’ (Wikinson & Birmingham, 2003; Winston, 2006; Aellermayer &
Ronn, 1999; Burns, 1999). A combination of description, interpretation and statistic
approach was employed in data coding and aimed to ‘support’ and ‘ground’ theories
(Strauss & Corbin, 1998). Ethical awareness has been in concern throughout the
research process. Pupils’ video record, interview and photograph were taken under
the permission from the school and parents. Confidentiality and anonymity were also
in consideration during the research process and report.

Drama itself does not carry certain purpose and effects. It is what we do and
how we do it that brings the credit to drama itself (Neelands, 2004). The pedagogy of
this study was guided by Neelands’s (2004) and Pritchard’s (2005) concept and
principles, and was listed as: 1. Teaching mind, heart and body, 2. Employing
multiple modes of presenting, materials and learning styles, 3. Involving children’s
existing knowledge, 4. Creating meaningful interaction and discussion, 5.
Developing the art of Scaffolding. Under this guideline, the lesson plan was designed,
but has been constantly revisited, revised and adjusted when it meets with different
‘human becomings’ towards a ‘live(d)’ plan (Neelands, 2004; Aoki, 1996).

The story explored in the drama club was “Night of the Gargoyles” written by
Eve Bunting and illustrated in black and white by David Wiesner. Its poetic
third-person narrative reveals how the gargoyles awaken at night, complain of the
life that humans have made for them, explore the city and frighten a watchman by
simply pulling their face and squawking at him. Just before the sunrise, they return to
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their rooftop quietly till night comes once again. The idea of gargoyles coming alive
can be perfectly represented in puppetry. The poetic text also contains rich sources
for writing and potential space for further story exploration (Grainger, 2004).

This research employed two common ways of using puppets in education. One
is using puppets as teaching aids; the teacher manipulates a puppet and interacts with
pupils or the teacher him/herself for different tasks and instructions. The other way is
using puppetry as a learning medium; children participate in the process of puppet
making and performing. The gargoyle puppet in this project was a combination of
mask and hand puppet. It looked like a mask, but instead of putting on the face, it
was manipulated like a hand puppet in order to create a vivid movement when the
gargoyle spoke. The puppet was made from a paper folder and pins.

Figure 1. The gargoyle puppet made Figure 2. A student manipulating her
by pupils own puppet

Analysis

According to the research cycle demonstrated above, the research enquiries
have been through the spiral and ongoing process of evaluation, reflection, question
reformation, strategy planning and action taking. The examinations of each research
enquiry overlapped and interfaced, but for the purpose of this paper are presented
separately and are illuminated through vignettes.

. The big cycle of pupils’ engagement

93



BEEE

Table 2
The Engagement Cycle

Question:
How can drama and puppetry
increase children’'s engagement
with literacy leaming?

Strategy:
Increase physical involvement
Engagement follow pedagogy

Reflection

Evaluation Action

Enjoyment is one of the purposes in effective learning (Wray, Bloom &
Hall,1989). Data from the questionnaire reveals that the majority of pupils, 18 out of
20, found drama club to be fun. 13 pupils chose ‘It had a lot of movement’ as another
reason why they like the drama club. ‘Fun’, ‘active’ and ‘creative’ are the most
commonly used words among pupils when they answered the open question of
‘please describe your experience in the drama club’. In coherence, the data from
pupils’ interviews also reveals that they liked the physical activities by saying “more
active”, “can move more” and “can dance with puppet”. In addition, the video
record provided clear evidence of children’s great excitement and concentration in
puppet making, as Pritchard (2005) explains engagement is the learner’s ‘closeness’
involving in ‘doing’ something. Pupils settled promptly to the business of puppet
making after the teacher finished giving instructions. Some pupils even had a smiling
face during the puppet making. It is possible that having taken part in physical
sculpture of gargoyles, role play and gargoyles description in written words earlier in
the drama, when pupils came to create the puppet, they may already carry a vivid
idea of the character they are going to make, which perhaps increases motivation.

Pupils’ deep engagement in the drama and puppetry appeared to be sustained
through the act of writing in later lessons. Composing a poem according to their own
picture image taken earlier drew pupils back to their memory of body experience in
drama, therefore may have intensified their concentration levels and increased their
commitment. The findings suggest that physical involvement in drama engaged
children profoundly and an effective pedagogy is crucial in bring drama to reach its
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full potential in education, increasing engagement towards effective learning as a

result.
. The small cycle of literacy learning

A. Speaking

Table 3
The Speaking Cycles

Question: Question: Question:
How drama and puppgtry?enhance How to improve intonation and How to improve facial
speaking comprehension facial expression expression and confidenc
. Strategy:
Reflection Strategy First pgg'son narra
; Enact a piece of q . g 3
Speaklng 1 A Speaklng 2 | tive after physical Speakmg 3

involvement in

sounds of words or
drama

sound effects

Evaluation Action

The research enquiry for speaking contains three cycles. The data from video
has been evaluated, re-evaluated and discussed under four categories; intonation,
facial expression, sound effects and gestures/movement, divided by Kempe (2004)
for speaking comprehension. Each pupil has been examined respectively to identify
whether their speaking in drama achieved the four categories. The evaluations of

each cycle are presented separately below.

Cycle 1: The majority of pupils clearly expressed themselves through their body
movement and gestures. Pupils put their fists on their chins while saying the text
“Awk! the gargoyles scream” and stamping on their feet while representing “stamp
their feet”. As Stable interprets Dewey’s theory as ‘action invests meaning in
language’ (2008, p.118), children deepened their understanding of the meaning
behind the text through enactment. Although pupils’ speaking was well presented
through their physical engagement, their intonation and facial expressions remain
implicit. It is possible that pupils might not be familiar with the drama convention as
this activity was carried out in the first session, and the third person narrative text
might be an obstacle to emotional engagement. In seeking for the further
improvement, the research went on to the second cycle which took place in the sixth

session.
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Cycle 2: In this research cycle, the data reveals that pupils’ intonation has
dramatically improved. This improvement may be due to pupils’ deep engagement in
the physical sculpture of gargoyles and puppet making in earlier sessions. Student D
had the most remarkable achievement. In her last examination, she was not identified
in both intonation and facial expression. Her voice was little with no facial
expression and confidence when enacting the text. In this activity, her talking was
full of emotion and drew everyone’s attention through her angry vocal expression
with knitted eyebrows. She even bit her lips at the end of her speaking that made
other pupils laugh. “We can see her confidence soar” said by a critical friend when
viewing the video. Student H also had a large improvement on her intonation by
changing the pace and tone in her speaking. Although the number of pupils’
identification in facial expression has increased, in comparison to intonation
improvement, there was still a big space for reinforcement. Also, in discussion with
critical friends, we reached a consensus that when pupils were speaking in role, most
of them were shy, uncertain and lacked confidence. Taking this account, the
examination continued into the next cycle and sought to increase pupils’ confidence
and facial expression.

Cycle 3: In the questionnaire, 16 out of 20 pupils showed their preference in
speaking through a puppet. According to the data from video, the number of pupils
who was identified in the facial expression category increased from 5 to 9 pupils and
almost every pupil increased their confidence in speaking. The most significant
progress between these two research cycles was noted from Students L, N, O. Their
fears, shyness and uncertainty observed from the last cycle vanished when they
spoke through their puppets. Their confidence grew remarkably and their vocal
expression perfectly matched with the face of their puppet. Despite pupils’ faces
being partly covered by their puppets, facial expressions were vividly presented as
their puppets. The feeling of hiding behind the puppet appears to have eased the
children’s tension and encouraged risk-taking (Crepeau & Richards, 2003); therefore,

their facial expression surfaced and confidence grew freely.

To sum up the evaluations of speaking cycles, it suggests that enacting a story
vocally and physically assists pupils’ understanding of the meaning behind and
between the texts. Pupils’ participation in the Scaffolding drama convention
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facilitates their speaking in role. Moreover, speaking through puppets creates a sense
of security that enhances pupils’ confidence in role taking and speaking.

B. Listening

Table 4
The Listening Cycle

Question:

How drama and puppetry enhance
listening comprehension?

Reflection Strategy:
Teacher in role as gz
and teach young gai
scare human

Evaluation Action

The data has been examined under two categories; reflective and attentive, that
promoted by Prediville & Toye (2007) for the quality of listening. ‘Reflective’
indicates an act of response through voice and body. ‘Attentive’ indicates an act of
offering assiduous attention to the speaker as well as expressing interest and focusing
on one’s own work. Video records provide explicit evidence of the animated nature
of the pupils’ involvement in the drama and puppetry activities, which intensively
contains these two elements of quality listening. Often, the quality of listening
surfaced obviously when pupils watched their peers’ presentation and when they
need to respond through voice and body within group improvisation. Taking the
activity of gargoyles’ complaints as an example, pupils attentively listened to others’
presentation, refreshed and refined their idea while waiting silently for their turn and

then responded reflectively through their presentation.

More evidence was found when the teacher took the role as the head of gargoyle
in puppetry. ‘Great concentration’ and ‘following the instructions well’ were
mentioned in the video data interpretation. The data from the researcher’s field note
also reveals, “Kids are really listening to my instruction. They are well behaved and |
can see the excitement and expectation in their eyes”. Pupils are caught in another

reality when the teacher is in role (Bolton, 1998). Puppets are attention getters
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(Landy, 1982). When these two elements combine, it becomes an ultimate tool of
capturing pupils’ complete attention. Students N, H, L, K, B paid attention to the
teacher in the role as a gargoyle with smiling faces; Students F & C even moved
closer to the lead gargoyle. Teaching technical puppet manipulation to children may
be problematic. By combining puppetry and drama in this research, pupils listened

reflectively and attentively to the instruction.

C. Reading

Table 5
The Reading Cycle

Question:

How drama and puppetry facilitate
children to become a fully reader?

Reflection Strategy:

: Enacting, reading body
Readmg language and increas-

ing motivation

Evaluation Action

In retrospect, reading is not merely a skill of word recognition, but the ability of
reading beyond the words, reading the meaning behind verbal and non-verbal texts
and images. The data from video reveals that pupils read, interpreted, discussed and
made their own meaning physically, emotionally and intelligently when enacting the
text in-group and watching their peers’ improvisation. As Barrs (1988, p. 1) suggests
‘the fullest reading is that which allows the text to come alive most fully’. In the
gargoyle sculpture activity, pupils made their own meaning of gargoyles through
sculpturing physical clay of their peers, viewing others’ sculptures like walking in the
gallery and then writing words that describe the gargoyles just saw. Reading the
visual body images, many descriptive words were dropped down quickly by pupils;
‘terrified’, ‘ugly’, ‘scary’, ‘angry’, ‘sad’, and ‘choking’ were written and these words
appeared to be used again in pupils’ composition which will discuss later. Engaging
pupils’ mind, heart and body in drama and puppetry, they were learning towards a
fully competent reader who is able to ‘read the word and the world’ (Freire, 1987).
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Data from questionnaire reveals that the majority of pupils had disposition to
read the storybook in their spare time after the drama club finished. 13 out of 14
pupils who showed their interests in reading the book fulfilled their conation
according to the data from the reading survey. It suggests that instead of reading out
loud a story to pupils from beginning to the end, process drama and puppetry lead
children to unfold the story physically, emotionally and intellectually, and thus

increase children’s motivation in reading the storybook in their free time.

D. Writing

Table 6
The Writing Cycle

Question:
How drama and puppetry
support writing?

Reflection Strategy:
Writing a piece of poem
based on photos of pupils’
own still images

Evaluation Action

Pupils’ still images in earlier drama sessions were photographed and printed as a
source for writing. In the group of two, the first image presented that gargoyles
disguised themselves as human in the city before carrying out mischievous revenge
to humans. The second image displayed the moment when the revenge was delivered.
The scenarios were made from further explorations of the original story. The gaps
between the story texts are expressive and offering an aesthetic space in which
meanings are made (Nicholson, 2005). Pupils’ engagement and commitment in
writing increased, in retrospect, when they wrote from their own images. Pupils’
gestures and facial expressions in the still image corresponded with what Vygotsky
(1978, p. 107, p. 118) indicated “writing in air” and it created an ‘intrinsic need’ to
write. In addition, many descriptive words written by pupils during gargoyles
sculpture activity were employed in writing a poem. One of the examples was from
Student H.
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Figure 3 Student H’s writing revealed many adjectives words written
from earlier drama activity.

Student H took the stance of the gargoyles, as she was in the role of the
gargoyles in the still image. ‘Ugly’, ‘scary’, ‘sad’, and ‘choking’ appeared in her
earlier writing to describe gargoyles sculpture revealed again in her poem.
Furthermore, there was a metaphorical line appeared in Student J’s poem as shown
below. His stance was from human. He described the human as defeated by the

gargoyles and ‘screaming loudly like whales’.

Figure 4 A poem written by Student J

During teachers’ interviews, Student J’s class teacher indicated that his writing
in drama was impressive. It could be possible that playing sound effects and text
enactment in drama provided support for the incubation of the idea. Ideas were
memorized and percolated through the body experience and were developed further
when the drama was revisited in writing (Wallas, 1926). It suggests that drama and

puppetry can become a conduit that facilitates children’s imagination between
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process and product. Although class teachers expressed reticence on pupils’ actual
improvement in writing, it could be argued that pupils’ experiences in drama and
puppetry might have been stored in the archival body, might travel through time and
might be revealed informally in writing and in a seemingly unrelated context in the
future as “analogous reflection” (Nicholson ; 2005; Bolton, 1998, p. 93).

Findings

Comparing pupil’s questionnaire and the letter to the gargoyles during
after-drama-club activity, Student G changed her attitude towards the gargoyles. In
the questionnaire, she chose the option ‘no’ in the statement of ‘I like the gargoyles’,
but after watching the film presented two weeks later, her letter to the gargoyles
showed that she has changed her attitude by writing ‘I like gargoyles now’. Another
finding emerged from the letters to gargoyles was that pupils who participated in the
drama club revealed a friendlier attitude toward the gargoyles than pupils who didn’t
participate. Drama-club-participants unfolded their empathy and friendship in the
letter by writing, ‘I am sorry that people made you ugly’, ‘Are there animals on the
roof?” and “You are really scary and | am your friend’; whereas, the letters from
non-drama-club participants revealed aggressive attitude by writing ‘I will get a
knight and kill you’ and *Fight me for a change’. Although the research did not draw
pupils’ attention to morality, the natural element of ‘wearing someone’s shoes’ in
drama and puppetry has brought pupils to experience the gargoyles’ life and
cultivated pupils to see things from different perspectives (Neelands, 1984); therefore,
change generated and empathy aroused (Baldwin & Fleming, 2003). It is not to claim
that drama and puppetry has the power of ‘transformation’ as permanent change, but
in the process of ‘transportation” where one can go into another world and come back
with gifts of new insights (Nicholson, 2005).

Conclusion and Implications

This small scale and tentative research project suggests that drama and puppetry
has much to contribute to the life of literacy learning in the primary classroom.
Through the process of self-appraisal and collaborative evaluation, the insights of
process drama and puppetry in facilitating literacy learning were recognized and
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summed up respectively according to research enquiries.

Engagement:It suggests that following an effective pedagogy, which involved
children’s existing knowledge, supportive Scaffolding drama and puppetry activity
and multi-modes of presenting, and increase in physical involvement will enhance
children’s engagement in learning.

Speaking:The research shows that physically sculpturing a character and puppet
making has remarkably improved children’s emotional engagement in speaking. Also,
speaking in a role through puppets has allowed children to express themselves

effectively and confidently.

Listening:The research project reveals that the quality of listening surfaced when
children involved in doing and watching improvisation. Teachers in roles with puppet
fully attract children’s attention; therefore, children listen reflectively and attentively

to the teaching instructions.

Reading:Enacting a story is crucial in reading the meaning behind and beyond the
text as well as visual images. The art of Scaffolding in drama and puppetry that leads
children to explore the story physically, emotionally and intellectually motivates
children to read in their spare time.

Writing:The data suggests that some features which reveals in children’s written
works are implicated to prior involvement in drama and puppetry activities. It also
argues that the experience in drama and puppetry will be carried in the body
memory and will be revealed informally in the future.

Findings: It suggests that drama and puppetry enable children to experience others’
life and has potential to open the space between self and others, identity and

difference where different thinking and empathy might be generated.

This research is not intended to argue for an extreme approach of suggesting
that drama and puppetry as the one and only one means of teaching literacy. Drama
and puppetry are not good vehicles for teaching linguistic skills such as the rule of
phonics and grammar. Rather, this research has provided theoretical rationale to
demonstrate how drama and puppetry can be applied fully to facilitate pupils’ literacy
learning as a social being.
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There are a few concerns which might be generated through the reading of the
article. Some teachers may raise concerns about increasing physical drama activities
in the classroom setting. However, this research has provided an example of holding
a drama club in a classroom setting with a short period of time per session. Process
drama and puppetry are two very powerful and flexible tools in education. It is only
we, as human agents, limit their potential by limiting our imagination and creativity.
Can chairs and tables become puppets? Can 5 minutes of well-constructed activity
have more impact than 40 minutes of non-constructed activity? In addition, some
people may be afraid of conducting puppet making in their literacy teaching as it
seems to have an irrelevant relationship with language learning. However, it could be
argued that puppet making is a process of sign making and an inner discourse with
the puppet becoming a crucial source for speaking and writing as Vygotsky (1978)
indicated. Therefore, its important role in literacy learning should not be
marginalized.

A couple of issues that were not included in this research enquiry remain
unresolved and represent possible themes for further research. This research did not
consider the relationship and impact between children’s different cultural
backgrounds and literacy learning since the majority of pupils in the drama club was
not from the mainstream ethic group. This would seem a significant next step. As like
in the UK, in Taiwan, more and more children were born in a family with coalition
cultural background other than pure Taiwanese. How children’s different cultural
backgrounds affect their literacy learning in schools should be seriously considered
since these children will lead the world in the future. In addition, although this
study was seeking to identify how process drama and puppetry facilitate writing in
the poetic mode, the research project did not allow pupils to revisit the theme for
further development and comparison that may represent another possible avenue of

enquiry.

Children living in the 21% century are often positioned between different
cultural beliefs and value systems, their access to instant social networks, multiple
sources of information and media images means that growing up to be literate as a
critical, social and moral thinker and talker is a more complex process than it used to
be. Therefore, we should not ignore the power of process drama and puppetry that
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can bring to facilitate children’s literacy learning.

In this project, the researcher has developed her practice through a tremendous
practical experience in being a drama club leader and a researcher. This article is
seeking to share a tentative experience and contribute some insights to the field of

process drama and puppetry in literacy learning.
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Abstract

The action research integrates educational drama strategies into English
Teaching to explore how those strategies can be used in the fifth-grade English
classrooms. The purpose of the research is to understand the process of developing
lesson plans, the problems arisen in the classroom and the methods of solving the
problems. Meanwhile, students’ opinions about using educational drama strategies in
learning are also investigated in the research.

According to the results, it is feasible to use educational drama strategies in the
EFL classroom at the primary school level. Students can communicate with each
other with oral and nonverbal expression properly. Before participating in
educational drama activities, students should learn the vocabulary and sentence
patterns well first. Then, the teacher applies the educational drama strategies to
provide students with opportunity of listening, speaking, reading as well as writing.
It’s important to set up the circumstances of drama, and the tasks for students should
be as simple as possible. Finally, it is also found that students consider educational
drama strategies to be “interesting”, “active” and “impressive”; therefore, they are
more willing to participate in activities. In conclusion, Educational drama strategies
successfully motivate students to learn English and improve their abilities of
listening, speaking, reading and writing.

Keywords: english teaching, drama education, educational drama strategies,
EFL, communication
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