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The Responsible Expert Who Rambles between
Knowledge and Play:
A Study of the Human Image within Heathcote’s
Mantle of the Expert Method

Tai-Chiung Cheng

Associate Professor, Centre for General Education, Ching Kuo Institute of
Management & Health / PHD Student, Department of Education, NCCU

Abstract

Every pedagogical method must bear an ideal human image. A leading
English figure in drama in education, Dorothy Heathcote, invented the method of
Mantle of the Expert. She claimed that a holistic learning experience helps students
to understand, to think, to transform, and to apply knowledge. Therefore, she
introduced an “expert” role as the human image of the learner. Within the dramatic
activity, each learner will participate in the dramatic situation as the expert. This is
the characteristics of the Mantle of the Exper method. Thus, this research employs
four different points of view to penetrate the human image of this method in regard
to the following discoveries: the participant of the Mantle of the Expert as the learner;
the participant as the person in a holistic learning; the participant as “homo ludens”
(Man the Player); and the participant as a responsible person. From a synthetic point
of view, the educational model of Mantle of the Expert is a simulation game of
knowledge exploration. The participants (the students) are the game players who play
the roles of responsible experts somewhere between knowledge seeking and game
playing. The expert in the Mantle of the Expert method is always in the image of a
person who is continually problem-solving oriented. Then, the image of
“troubleshooter” emerges by inference. With such concepts and perspectives, the
research might provide a vision for teachers who offer liberal arts education. When
they guide pupils/students to explore the arts and understand the world, they will
have an alternative method to expand their perspectives to obtain an alternative
picture of knowledge.

Keywords: mantle of the expert, responsibility, homo ludens, troubleshooter
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LSRR E2 5 Dorothy Heathcote (Hk&%4% - 7fir57F » 1926~2011) »
J7> 1967 S LUSKBI 2 EAURAE R S B2 5 » &8 Gavin Bolton gl st 7R -
W7 S R R BB B Z & (drama in education - fi5fE DIE ) AYFERA 1 - Heathcote
[ SRAE S RGN A E S » NEERBIRETESEFRVESE » #hlL
HERIVENE S - BN EITEIEEIZE Tk - A B4 528 Wi B AT
E2 5 1fij Bolton HIl& Heathcote HYFHEmaateE s B - MM IREEREIZL
BURE TERRRA ANMHVEERE S MIERIREEISEITHIZEE - T Heathcote
HIMRZ BT A8 T B4R ) #87A (Mantle of the Expert » 4% /% M of E
B¢ MoE) Ehtid(Ea JJiy /5.4 (Heathcote & Bolton > 1995) -

FEZRAMK ) BERERY 1970 AU EEH Heathcote #5801 - Sl VR
A BARLESERAE (the whole curriculum) TiiE%aET » NYU By SEBIFRE BT 20715
t Heathcote 75 = {28 2RV A HAVEEE 2247 © Mantle of the Expert ( fy/[N2
A BIEEEEERAZ M E% ) ~ Rolling Role ( DAZR AN 2 B B2 i e i/ N 1)
Commission Models (ZEEATELEIERS  MY)REBLE SERIAVRI{R ) (2012) - [
&I T AT AN T FITEAN 5 ~ /N2 ~ R B2~ 5 (Toye & Prendiville
2000 ; Holden » 2012) - [fij%& 2 dh— B VA « & - THECiyig
HH > TEZAMK | BEBIBE AR EZBIPE T3E AV ER » BEE Wgotsky 1Y
HEmE - R E B2 BRBlm e s e - Kz
A Em ALV E A B e B S e A LB RE T E » R LB ENA — e
iyEE S (Hornbrook » 1989 ; Bolton» 1998 ) 41y " g% & 52238 ( drama for learning )
H FERB B PE2 BE A2 oy NPT RE 2 B EE A

HEZVHE R > AR BT A — RS RIS BE RIIRS - 28
it — B SUENAESE B M Bha N EET - (AR EEE > BRI
B whrVRIT L E RS - AR RN EN S A TS - R R R
& > AE L Heathcote MEZLAERF S - il L& — el NEY R4 - 4
SRt T HERIMR ) BEEL - BB TEIA > i ftHY S E SRS - SRR
P a -

TEGIMR ) BEREL SRR — ARy T H ) BGZ o EEER
FHTA @ EEF R EF TS B IRAZRRE R TR Nt
ASCHIRSE HERE B SOOI SR T HRIMK ) BEEE [BEE " &
X1 BTRHIANIHENS > —(E2KE Heathcote ¥ " 525 ; (knowing) HYEH#S > Frig
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B T BZIMR ) WS EERIRAE

"R S BB EE Ry —E BT —E IR - SER
AR B Bt FIBLAIERAYRA R -, (Heathcote & Bolton » 1995 : 32) " EH5z4h
K BT R A BRI H 200 - DR — (BB AR A & HRSS - 8
SR GIVEE T RERAR - BB R IE I E RIS IRIE S (whole
curriculum) HYZE £ (Heathcote & Bolton » 1995 : 16 ) - Heathcote JZ=415
B2 EREERAR A - OFRREN Mt MR S - D FRAER Sk T Al 525
ZIHERfE - Tt RS2 AR R R RIS R RNE - M — BB R B R A B
&y AE (Davis » 1997 © 13) -

TEHEZ MR ECEEREE A IRV K Bl A FTe E A B —H R
(expert) - TIEHEZF AT (expert) RIEIARIZLITEEENESE (frame) o FFTR
A ET i —(EE R BEYENES » PREFIES  EEVEESE)
HES > EREEEACEAERE SHERRENK 24 EE[OHHE
(role-play ) » #2265 [ BB - AEM W TR — M B EE A BKAY (F R A 4=
B EERETEREAMENES - EEEENEIE MRS AR > B
R DUARTRE - M AEASENERER - A T ESHEE - marEn
BHELGITRERE) - EEBEIEEEE - A RN BETHEERGBIE - METRaeR
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Bolton & #5H! Heathcote HYELEIZ 22 (teaching drama ) 2%l Michael Polanyi
HYRIER R Em Y5222 ( Bolton » 2003 : 143 )< Polanyi & 15k o] 47 Ry M4 A5 ( explicit
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knowledge ) BLEREHIH, ( SREFEMAIE, - tacit knowledge ) Wit » BEMEAYRIFRAN
7 -~ BRI RS R - MG RERAI T TR EE - SITER
B HE AR RANET - MEEIREMAS - AFEEBAHEEY - it E e
RGBSR AT S 2@ - EEFE A S AERME (BB > 2005) - E8g
AR IR E PR R EE A (2004) B15 5 =4k (articulation ) ~ SKAIEE (intellectual
passions ) Ef¥ErErHF (conviviality ) (Polanyi » 1974 ; ZF20H:% » 2004 ) -

Polanyi (FF/EIEE » 2004 : 120) FEHRZOKFIEME > B AFORAIELE 2 Hi
HUREENIF A - EMIFER SRR IMARN > 1 "BEE ) caa TS
HIEESEME > Polanyi 5y  BEA H Y SRR DAY B HEEE) 11 B Hm e HI
B, EELSEIHEESE HIGRE - isHEES) T REINEE - X
(epl T EWIRVERE - T AAS TS H REAEER TS AG > Polanyi fE NHYH 241 - B
PR SR REEE A REBIFA - el E Y SR YIRS g
HEEERREY) > JA 0 T RREARNE 1 T EEERE T EEY
VIS TR S SR A — R e | > st (FF0HEE > 2004 - 164)

SRR B AN SRR T TSR PR s b A AR
e MRS SR Y- B AR F g e L B o #
W EREHRD 0 U BE T T E S IR L o

P hBE REA R - TR .

R NS E IR HIEL N BE AR - BB RLZRESRA] > BT
BNEFRE ) - SETEREEN IR T B EBAVITEN ] o T ARSI EITER 7RI B
FrASHIRTES - HIEE > PEEIHme iR T — VI REE » M H > Bl &4
B O MHACERAE—ERY - o (BFEHAEE > 2004 @ 124) (EEEEEATEE - HER
fE - BB E THVRTGE B ENRE (5 - (IR A LUE RISTEREEN T -

BHERIMRAVEESEH A > IR RS HAENB G e IAYGRM: - 40 ¢ BEEE
BUE - EE - BRI NIESR(F_ EEETEREAY IR s EE - BIRERAEER
FRFNEN > DA BIER A SR BV RIER MM G50 » (e B i B Sy
&4 o — TSR E RN B E RS R - NS T
P e g S22 B WY BRME RIS > 5o 5 A JCE BB TR R th S IR B & > A FTHE -
Heathcote & {L-An[ EAE2 A —[F PR AV RIS SR — (48 AG - Mt — e E & &8
GRIER BRI, BENEEERIMAY T - IR S A, - 2
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BEMERIGROIAE T3 R - 1 | EFRipdE Heathcote HYZEZHIE ;) (Bolton
1998 : 178) -

it » 7£ Heathcote WY ZRIMKIVE S - MprsRFaaVELIER 4= T N LY
(contract) - B4 BB E5 - FH{% (brotherhoods) (Wagner » 1999 : 41-46) » &%
PRIt BB AR B R AR AV S (Johnson & O’Neill - 1984 @ 18) : ' {E55HY
BETTEN AR RS A ER - T AT EAFHIRTT - AR
FERR BRI R - o BEEFERERENMER G - EER T EEE
BGITE o " BZIMR ) AN E BNV AR SREL B3R B0V SR - (R A B
RO S HIEREREAS - S EEEE B - HEMSERE2EN ¢ 2 aVHERE -

{4 2006 S {EZER Ry Bl > Pl I 5 IMRITAS [EHE T2 ey 824
B S LI PE R Y S BB A SR B - I B S SMRHIRS > B8 T ISR (out
of role) » FEARY " ZKFF > BEILATDASSEmiTRERY " AOKR] ) BT - B AT
{EHE N EERI R R (7 > LRI B (E 2 B BB G RE T THUER S a2 TR
SER — (18] B FEE B (A5 — B E— RS AL Bl H DA M 48PS AUy S8 5 - 1
R " ABL (in role) FEAOKRIBEHEE - 5IEHERAN EHERVER - #
RULETERAYATRE (AHE 1 R ) -

E|FOKR] - DIFIEA: THER
NS ERE TR

£ Heathcote HRERAE - Mi4R S A F ARG LS RUIERRL & Fy— » WS
fERE R G — L g B5E (Davis > 1997 & 14) - i = sRR1HYSE BB EL
AyEE ek [F R R - Hatek— AR H R - WMTEZEFIRE 2 R Ae B
(Polanyi » 1974 : 57) » I Fe{MBZ 28 AEIZE—(ESMEL - P Tt oA EmHYER
FERUBCUERER - o (FFEIHEE - 2004 1 74) Heathcote HYEESZIMRITAM - AT
RETEELEEEY) - EMENS - BERAGE S EEZ O FTHEEN
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B (Frame distance ) » EiEEA AL ARV E AN AR EE -
DIEREZFZHRE > FEE A ESEEEETAEE - Syraas  EETEEE T
A -

&&_ LTl > Heathcote HYERRIMREEL AR B4 SOV 2 BT (IRIBER
ARG BB RV SCER) - SRARA OIS EEI 2 - EEER A EE
A (E BB - — PRI bR B R R - SRR RS P R By (RS
LR EBRARY 4G - E2E TR AERAVEME BN E B (- RIGRKERIEA
s b Ry (e BRI -

2~ SEZNRELEBNA

"HEEINS - FRIMKIENA AR LR T DR A RS R R
iy o RIS - | EEREHEFEAGHGEGE (H8E - BEE
aF 0 2006 @ 31-32) o HRAN R SRR RG> B BT SR s - A A
B P SR R L SRS Rl 0 Heathcote ™ N Ersgedital rhAEL B B A4
AEEE A ) i HR AN REAEEBR T N IIF - R E S - %
SEBER TRREENE

I REDIPEY L LA
fripipd HIT 0 o P AR Y
PEE T I B PARBRE S S RHEPAEY L F o (IEH ke
% 3% > 2006 : 31-32)

Heathcote =& 5RANE A 22— TEELAEATIREE » HIERA A 43 B ELA% HLAH BE AT
o (T EERI B E I TR DI R EIE N AR EEY o T BEANK T
e RS SRE R Tk o e S R B AR AR Y ER AR S B 1 57
3K > Heathcote [E4E " EHARBUEE AT ILEERE R ANV REME | > Wi H S
HESRTERFE > & T EEHERENATAR H s EEm - Mg
BnlEI0s ORfF T A M e —ME ) (BREENE - B8 > 2006 © 31) - Ml A EIE
M RAE o (EZ B ERE SR ER SRR > T T BRI, FTLUERE
BT A SRARATEE | - By T B R ARG Y - Ml R Rk FE 0 E B HF
TENHEER - EE AT R P B AR RIS EL 73 HR A5 5 Heathcote 585 A
BN B REY  MAHE RSB AR — ML & A B B RFERIAREE
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NEEE - MEEIEE S E G SR AL EHYE R M e e
RICT - B EE R IR A R - WA SR ETP ARk A4 - 224
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B 2 FaasthiE > EAGERAIRAN L
4GP ERIPEERS - BN
FLLERRERMEAER » DU

TERINR ) IR K > BLE2#EE (Embodiment ) 7R ik
( Embeddedness ) [JE23FERE - embodiment & M B43H | (J4REE » HZ L6
HEERIVIKES 5 1) embeddedness B 5 RFEEEY)sR i A —1EEY) - TR —fEEA
HUiREE (Oxford 43 3l » 2012) - BEARE T IR(ERSHEZ BEE R > [EE
&3 SRS TR EASR AR AV ER E EAE » (B AR BRGE FU2 BEAHRE - I AFAER
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A A XFREAREEEEE - & hp A B e S (S g 5 - & e
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e~ AR E RIS WA EEEEEE  HLHEER S
R EELER - BTSSR B HE A (R ESREREANE ZigE
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ROUEH[HRE ~ SRR - DAL T B B S A e A2 i s e alle ~ A RO
WL ER A S ER  RE 15 DABH e S T PR B i

Rt » EERIMITER  EXACREERNE sAtESZE—[ "HE
Efft4y =& | (troubleshooter) HYEI(G: - fthohE 2 A A FEBELIEAIA -
Heathcote 4 ZBHEZINKAYENE R — L& B (H5EHE - BisE A » 2006 :
17-18) » BB fEHZIMRIVEEIIE R T -

SRR AR R EY > £ KFREE- LER TR ks
BeAl o WP B AEIIG PR R SR ATRITE RS — P i
PAEY R8P P PEY AR E o bR
RniEE T UpRT—a A H N MR R KR YR o (R
%~ e =¥ 2006 16)

BHHELFEFCEEEES > EEFHILERR > 2EE AR RZEEN
TAS B Ry RRENRE T B B RS T AN N AEENE R 2T &
By 52 | (experts at learning ) ( Heathcote & Bolton » 1995) » & (%2 & #H

IRELELEEA -

B~ SEERBEEA

TEFIMR ) R EEAEE 0 AR T HRIMK ) EER 0 2
TSk MER sy - AR EIFE G E A e (role play) AT - ZAif Cecily
O’Neill 52 /B FIMABA H 5 1 58 - &N HESHEPE > WAESE
RGREH H S A Euy ey (HSEE ~ HIEESE - 2006) ; A [FIHYE Heathcote
T AR ZERESEHE R A Oy RN ESES - 5S84 TEEE s - 3K
{5 A% 5 Heathcote i ARPNZ A I i A s RIS I E - ey EE | EE
) AV NE (WlEbeisiE] ) (FIEEE - FIS0EEE - 2006 - 105-121) - 4
2R 75N EER - TR " EIMR, R ———&E —(E
BEEMERE - N T sl st Eae B4Ry > AREREA MM " =i
WS o MAERERATRIIFEES - MR EFINYE " B IEZ N ERIH TR T
mEk R R ER S —(ER NGRS ) (FEE - #IEERE > 2006 -
120 ) - Heathcote [HERENEE) - HiH S5 S S8 e R Aa 2 BLRUHFSY - SRS,
AR - T EE WIS - BRI IE S\ SR PTIRE - RS Rk
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ARG - R TEERERV B R TIAE - Y T ERIMK ) IREERNEGT T EE
HIIMRIAA T RAVFEAZ —2 (1) —{E 1€ (enterprise ) (2)—{[ % = (client)
1 (3) —fEEE (problem) HYEIL -, FEARTMARAYSIE T - 24 EAGRIE
th— e AR E RS - FrARE AT - BMMTHCEENER > Iy
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ISR T - B CHEN > SEEE CERZ > fliELEECRE
WRERRTT - — MRS EFERTE REFIAGER - 2AB Ay RM: -
BB R EER > R EER SIS EA O - Al T A S
SERIETE > AR EN ] - A AUSK (inrole) AEILREE > ISk
(out of role) FE& H CHYRAIE - LLERFFE ARSI EEL EHE— GV - A Ed
TS B EREE) 0 EEAHIESEEET - EECHAT
Ry - MLFTRF A SRR REVE(L - HAMAIIE RN - Rk S R ILEREHR
o M EREBRLEARELE - WEERPEFE - EE) 7 MRS
TBHREHIEAIST -

FEEIHSE B ATERTEERA - BIFAERAFREAIA - A BLERIEEE
NG ERETEEEHIREETE ? T RA AR e A ThRER Ryim®n /) - B
ERA A AR BEEALA SR R it B CHY ) O ~ SEAJEEE > 2003 0 92) -
B TARRBYEES T ARBEEYEI EIEA )  (EYESDHES - | e
SN EEMEIRIE A B R — A, (92) o BB AR A ELE AR T 5y
ZREME ) 0 T BRIV —ESME , WM AVRE - AT RIS S oTHVEER - &
BR—EE > WE RS SEANS L o B AFETHEYIR > MFEERE
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SR RIER o pirE HAES(REE T » REAY HAVR R T 2SI RH— 20k -

Heathcote fE 52 & " R IMK | BERTANZREE » 2882 — s MnI =t -
[0S B AT R B rp t Ee A 28 5E (compassion) Y& EL (David » 1997 @ 22) »
A T iEZEANE) - BT EGRRE R EEIA e EIE ST
LA EELARARIRE - R B A T SRR ) (BENHH RS RS
Mok T HIRE—EEE o EREEENEREEAECS o G EINES
BN TEAG (L -

Schiller (VB2 ~ JE AN - 2003 = 28) f2H "SR =1EME , HYESR > RIS
PRS- ISR & E 2B > TRAEEE T Bo MK ) Y T B 5 IR - Schiller
AT R TEAL AR A - AN greBitEVETEEERR - 2
wEy  REHEAEEEERER > RLUSEVBETHZINEEER - &
EHENEZRMFT - BEEHY - ArElEmMES > geiEmEs > OFF

D= HYHER - JTRERRAI R > AL —(EREE AR - RS
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Study of Case Method Instruction in
pre-service teacher-training programs:
Using creative drama courses as the example

Chun-Hua Lin
Kindergarten Teacher, Kaohsiung Dingjin Municipal Elementary School
Mei-Chun Lin

Professor, Department of Drama Creation and Application,
National University of Tainan

Abstract

This research uses collaborative action research to explore how Case Method
Instruction (CMI) can be adopted to introduce a creative drama course in the
pre-service preschool teacher-training program. The findings suggest 7 steps of CMI:

"case selection and analysis", "theory instruction”, “case paper reading

, ""case report
writing", "teacher-guided activities”, "case discussion”, and "extension activities".
Based upon the teacher’s reflection and student's responses, it appears that for a
better quality of student reports, in terms of their width and depth, Step 4 should
proceed after Step 6. Moreover, it is also found that teachers need to select those
cases that suit the teaching objectives of the class in Step 1. It would be more
coherent and meaningful to the students if the lessons for teacher-guided activities in
Step 5 and those for case discussion in Step 6 could be combined and unified. For the
students, CMI not only increases their understanding of the theories and pedagogy
related to Creative Drama but also strengthens the teacher’s ability in designing
drama lessons for young children. In future studies, it is suggested that more cases
could be developed particularly for the novice teacher to get closer to their own
teaching experiences.

Keywords: case method instruction, teacher training, pre-service teacher,
creative drama, drama education
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How can Drama as a Pedagogy
Facilitate Young People’s Development
of Critical Thinking Skills?

Tien-Chi Lai
National Sinying Senior High School

Abstract

In criticizing the problems of education in Taiwan, the author of this dissertation
aims to explore the true value of education, in order to develop a better vision of it.
Based on the philosophy of Socrates and John Dewey, the author proposes that
critical thinking skills should remain the focus of education. As a previous English
teacher and an MA student in drama and theatre education, the author firmly believes
that drama and theatre can be used for teaching thinking skills while incorporating
arts and humanities in the curriculum. Also, the thinking process learned in the drama
classes can equip pupils with transferrable skills in the future.

The research took the form of a case study, and was conducted in one single
class in a community primary school in Coventry. The author formed a team with
three other fellow researchers, who designed and conducted five drama classes all
together. All the analyzed and interpreted data were collected during the five drama
class sessions in that school. The research aimed to explore drama’s efficacy in terms
of promoting pupils’ critical thinking skills, and the research findings centered on
major issues related to the development of critical thinking through a dramatic
framework.

The research findings covered the following areas of inquiry. It looked into how
Teacher-in-Role affects pupils’ development of their own arguments. It also
investigated how drama serves as stimulus to trigger pupils’ multiple perspectives
and form broader thinking patterns. In addition, the research examined affective
factors arising from the dramatic framework and discussed some examples regarding
how to examine pupils’ existing belief system and how to bring them to their
conscious level.

Keywords: drama and theatre education, critical thinking, socratic inquiry
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Chapter 1: Introduction

Education thus becomes an act of depositing, in which the students
are the depositories and the teacher is the depositor. Instead of
communicating, the teacher issues communiqués and makes deposits
which the students patiently receive, memorize and repeat. (Freire,
2000: 58)

The unexamined life is not worth living.

Socrates (in Plato, Apology 38a)

‘I look after souls when they are in labor, and not after their bodies;
the triumph of my art is in thoroughly examining whether the thought
which the mind of the young man is bringing to birth is a false idol or
a noble and true spirit.’

Socrates’ dialogue with Theatetus ( in Plato, Theatetus )

(cited in Saran, R. and Neisser, B. , 2004: 163)

When I was studying my MA in the UK, the National Curriculum for Secondary
Education in Taiwan had gone through a major change. The new National
Curriculum, which emphasizes the development of critical thinking, brought the
issue to my attention. Receiving most of my education in Taiwan, | was hardly given
chances to talk, discuss, and have debates in classes. Spoon-feeding of knowledge is
the common teaching practice in classrooms, while the teaching of critical thinking
has long been absent. After three years of teaching experience, | simply realized that
| was repeating the same route. | found myself losing the energy to teach and my
students became inactive as well. Paulo Freire (2000) criticizes the education system,
coming up with ‘the banking concept of education” which he contends leads to the
disempowerment of pupils. He promotes critical education practice, arguing that
instead of imposing knowledge on pupils, teachers should provide them with
opportunities to have dialogues, and this dialectic process forms the basis of critical

thinking. This perspective gives me new insights into my teaching.
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In addition to the passivity resulted from the current education environment,
another major problem in Taiwan’s schools is the mentality of instrumentalism. As an
English teacher, the question | often confronted was ‘what can | do with a bachelor’s
degree in English Literature?’ In other words, the focus of education in Taiwan tends
to be the production of practical skills; some students choose to study in a field not
because they love the subject, but because it’s practical and profitable in the future.
The mindset of instrumentalism prevails not only in my home country, but also in the
Western world. Martha Nussbaum (2010), who clearly voices her concern with her
book entitled ‘Not for Profit,” points out that in a world emphasizing economic
growth, the ability to think and argue for oneself is relatively neglected. She stresses
the importance of argument in a democratic society, contending that the lack of
self-scrutiny results in various problems which are detrimental for the society.

Based on the mindset of instrumentalism, some people in Taiwan don’t
recognize the importance of philosophy, the arts and humanities. However, those
subject areas are highly related to human condition and could affect the quality of our
lives. Philosophy equips one with the discernment of the truth, while the arts and
humanities have to do with empathy and human understanding. As an English
teacher, 1 am convinced that those two fundamental disciplines of study should and
could be included in the teaching of English language. It is thus my personal belief
that language teaching shouldn’t be confined to teaching linguistic aspects only, but
should include the ability to appreciate various texts and even to critically examine
them. To critically examine the texts requires the ability to think; hence the teaching

of critical thinking is essential and worthwhile.

To incorporate thinking with the appreciation of the arts and humanities, there is
no better way than using drama and theatre in class. O’Neill (1995: 143) contends
that theatre is ‘a laboratory for witnessing and investigating what Howard Barker
calls “unlived life.” ” In her viewpoint, drama and human inquiry are always related;
spectators are given chances in theatre to “sift the evidence before them for the truths
it may contain.” (ibid) Heathcote also indicates that drama has the ‘dynamic,
explosive power of discovering a new conception.” (cited in Martin-Smith,1996:69)
Drama has the potential to enlighten one’s mind, giving people new insights into
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current situation. It also enables people to think and apply the thinking to their life.
Heathcote points out that ‘learning could be transferred to similar contexts’ and that
‘it would work as a guide in future decision-making if the children could recognize
the similarity between the drama they had experienced and a situation they might
encounter in real life.” (ibid) What Heathcote claims is that the awareness of the
consequences of their decision-making learned in drama can be transferrable and
applied to real-life situations. Hence, | would propose that drama can be used to
trigger pupils’ thinking and is beneficial to their life in the future.

Based on the above personal experience and beliefs, I conducted my research
centering on the question: ‘How can drama as a pedagogy facilitate young people’s
development of critical thinking skills?” The research also focused on the following
sub-questions:

® \What are the factors that hinder/foster pupils from thinking of more
possibilities?
® \What drama conventions/techniques work well in provoking “critical thinking’ ?

® How do we make young people more empowered in thinking through drama?

Tracing back the enlightening practice Socrates used for seeking the truth and
human understanding, | hope to explore drama’s efficacy in terms of promoting
critical thinking skills. Due to time constraints, this research is merely a tentative
project; many of the research findings can still be further investigated.

Chapter 2: Literature Review

John Dewey, one of the most influential practitioners of Socratic education,
claims that the problem with the conventional methods of education is ‘the passivity
it encourages in students.” (Nussbaum, 2010: 65) Peter Abbs also claims the
predicament of education system is that it is ‘neither Socratic nor predisposed
towards the aesthetic.” (1994:1)

He argues ardently:
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Education itself has fallen into the hideous black hole of unmeaning.
It has been taken over by instrumental powers and its program

rewritten by instrumentalists and politicians. (1994: 2)

If our impression of education is discipline and punishment, the main focus is
blurred by instrumental goals, the result of it is the production of passive students,
what are the true values of education? Also, what should remain in the focus of
education?

2.1 Socratic Enquiry and Reflective Thinking

William Sumner argues that ‘Our education is good just so far as it produces
well-developed critical faculty.” (1959: 633) Nussbaum asserts that the impartation of
knowledge full of facts doesn’t count for an education; instead, children should be
responsible for their own thinking and to ‘engage with the world in a curious and
critical spirit.” (2010: 64) Moreover, Fisher (2008) contends that in a rapidly
changing world, teaching the ability to think for oneself is far more important than
teaching practical skills. It can be clearly seen that to cultivate a person’s critical
thinking skills should be at the heart of education.

The notion of critically reflecting on existing beliefs, ideologies, and ideas is not
new. It can be traced back to the Greek philosopher Socrates (470-399 BC), who was
famous for his Socratic questioning. It is this Socratic questioning that becomes the
basis of the Western intellectual tradition. (Paul :1993; Abbs :1994; Saran and
Neisser: 2004; Fisher: 2008; Nussbaum: 2010) Fisher defines Socratic enquiry as
‘seek the truth through a sequence of questions’ (2008: 115) He proposes that the
Socratic method of teaching is ‘through dialogues facilitated by questioning.’
(ibid:111) Socrates made a metaphor of himself and the midwives, claiming that his
task was to assist people in giving birth to their own ideas. He said poetically that the
greatest pride of midwives is the ‘discernment of the true and false birth.” (cited in
Saran and Neisser, 2004: 163) Based on the notion of Socratic questioning, Abbs also
proposes that education should lay its foundation on critical reflection.

He stresses in details that:
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‘...to adopt the Socratic view of education is to reaffirm that knowledge
should be primarily concerned with critical reflection, with personal
development and with the sustained enquiry into the various forms of
meaning.” (1994: 8)

John Dewey criticizes that education failed in that students are told to learn the
solutions rather then ‘investigate the problems and engage in enquiry of themselves.’
(Lipman, 2003: 20) He asserts that what should be happening in the classroom is

thinking; otherwise, education would become ‘a charade and a mockery.” (ibid)

Dewey distinguishes ‘ordinary thinking’ from ‘reflective thinking’, defining the
latter as:

...active, persistent and careful consideration of any belief or
supposed form of knowledge in the light of the grounds that support
it, ...it is a conscious and voluntary effort to establish belief upon a
firm basis of reasons. (Dewey, 1909: 6)

According to Dewey, experience is important in education in that learning
comes from reflection on experience. For Dewey, experience is not simply about
doing things; it also involves the active processes of reflective thinking, and it is this
reflective thinking that should be one of the educational imperatives. (ibid) Dewey’s
emphasis on reflective thinking became the pioneer of critical thinking. (Lipman,
2003)

2.2 What is Critical Thinking?

From Socrates to Dewey, several educators and theories stress the importance of
thinking in education, and especially “critical thinking’ is mostly valued. However,
what is critical thinking?

Matthew Lipman (2003) reviews the history of critical thinking movement
during 1980s in the Western world, and traces the origin of the term ‘critical
thinking” in the passage. He gives a comprehensive characterization of critical
thinking from various authors renowned in the research field of critical thinking,
such as Robert Ennis, Robert Sternberg, John Mcpeck, Harvey Siegel, Richard Paul,
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and so on. Some of the statements about critical thinking are about meta-cognition,
such as ‘thinking about thinking’ and ‘attentiveness to the formal aspects of
thinking’(Garver). Others are about logic, reason, and philosophy, such as ‘thinking
performed by those who are appropriately moved by reasons.’(Siegel), and ‘a light
version of philosophy’ There are many statements which stress the reflective aspects
of thinking, such as ‘reasonable reflective thinking that is focused on deciding what
to believe or do.” (Ennis) and ‘reflections upon the causes and consequences of what
happens.” Some lay emphasis on the removal of biased thinking, such as ‘thinking
that aims to overcome bias, prejudice, and stereotyping’ (Paul). Still others are about
producing practical outcomes, such as ‘thinking that helps us solve problems and
make decisions (Sternberg)’. (ibid: 56) From those different aspects of critical
thinking, Lipman summarizes critical thinking as ‘thinking that strives to be
impartial, accurate, careful, clear, truthful, abstract, coherent and practical.’ (ibid: 58)
He further specifies it in later chapters as ‘skillful, responsible thinking that is
conducive to judgment because it relies on criteria, is self-correcting, and is sensitive
to context.’(ibid: 209)

2.3 Drama and Critical Thinking

In this section, | would like to discuss the fundamental relationship between
drama and critical thinking. McGrath claims that one of theatre’s major functions in a
democratic society is ‘celebrating and scrutinizing the values within the borders of
the Demos.” (2002a: 137) If drama and theatre provides an opportunity for a critical
examination of the society, the ability to think and argue for oneself must be involved
in the process. In other words, one can cultivate his/her critical thinking skills
through drama and theatre. | would like to refer to Bertolt Brecht and Augusto Boal,
the two major theorists who also believe that drama and theatre can serve as a venue
for a critical scrutiny of the existing social values or ideology, and who are interested

in promoting social changes through drama and theatre.

Brecht is well-known for the fact that his theory about drama and theatre is
always political. His guiding principle in devising his work is heavily influenced by
Karl Marx. Instead of persuading his audience into accepting what is presented on
stage, Brecht challenges his audience by creating a distance from the situation or the
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character, for he ‘embraces change, including the right to “consider each new
situation afresh.”’(Brecht, 1966a, cited in Wilson, 2006: 49) What he wants to
achieve is promoting social change through drama and theatre works. In Brechtian
theater, two major elements are essential: one is the Verfremdungseffekt, literarily
means ‘strange-making effect’ (Neelands and Dobson, 2008: 69), and the other is the
concept of ‘epic.” The strange-making effect aims to force audience ‘to look at
ordinary things in a striking, peculiar or unexpected way’ and thus stay away from
the habitual thinking and see the world from a different perspective. (ibid) As for the
concept of epic, it refers to the episodic style of Brecht’s theatre production. In
Brecht’s epic theatre, story is broken down into several episodes, every of which is
self-contained and free-standing. By leaving gaps between each episode, Brecht
intends to make his audience exercise their own judgment to make connections
between the episodes and reach their own conclusion.

Brecht’s epic theatre has some implications in educational drama. First of all,
it’s episodic style can be found in a process drama, which is defined by O’Neill as a
drama which ‘proceeds without a written script, but includes important episodes.’
(O’Neill, 1995: xvi) In epic theatre, the gaps between each episode enable the
audience to pause and reflect on it. In a process drama, there are certain points that
require students to discuss, play in role, reflect on or respond to the current situation.
Both of them promote change in thinking through dramatic forms. Secondly, the role
of teacher in a process drama can be compared to the actor in Brecht’s epic theatre.
Brecht doesn’t want his actors to totally identify with the roles in the drama, but
maintain some distance from them. Actors sometimes address the audience directly
out of the characters. With such detachment of the character, actors offer the
audience a critical perspective different from the empathetic identification with the
character. In a process drama, teachers step in role and out of role very often,
creating a detachment of the character and maintaining a potential space for students
to use their own imagination or exercise their own judgment without telling them the
plot explicitly. O’Neill also contends that the purpose of using Teacher-in-Role is
not ‘to give a display of acting, but to invite participants to enter the fictional
world.’(1995: 61) Wilson considers the similarities between contemporary storyteller
and epic actor. He clearly points out that “...the job of storyteller is not so very
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different from the job of the epic actor—to show and enlighten, not to conceal and
mystify.” (2006: 58) If in a process drama, a teacher has the duality of the actor and
narrator (storyteller), his/her job inevitably involves giving students a moment to
pause and reflect on the current events happening on stage, hence fulfilling drama
and theatre’s duty of providing a venue for young people to explore issues worth

noting and attain a critical stance toward them.

Brecht aims to promote change through theatrical events. However, for Augusto
Boal, merely thinking within one’s mind is not satisfying to him; he wants to provide
a stage space for those who are powerless in their real life and empower them by
evoking their desire to change the current situation. His Forum Theatre is meant to
be participatory and political, aiming to change passive audience, the spectators, into
‘spect-actors.” (Boal, 1979) Process drama bears certain similarities to Boal’s Forum
Theatre. First of all, in process drama, students are both spectator and participant in
the drama, which is the same with people in Forum Theatre. Secondly, in Forum
Theatre, the audience is provided with an opportunity to participate in the drama
making whereas in process drama, the plot in the drama is kept uncertain, leaving a
‘creative gap’ (Winston, 2004) for the students to explore and speculate. As Boal
contends, “In forum theatre, no ideas are imposed: the audience, the people have the
opportunity to try out their ideas, to rehearse all the possibilities and to verify them
in ....theatrical practice.” (1979: 119) This creative gap can be used as a stimulus to
trigger students’ thinking, and is thus beneficial to the development of their own
judgment. Thirdly, Forum Theatre often deals with issues, such as exploitation,
which are not easy for people with less power to tackle.

Boal clearly points out:

‘It is not the place of the theatre to show the correct path, but only to
offer the means by which all possible paths may be
examined. ...theatre in itself is not revolutionary, but these theatrical
forms are without a doubt a rehearsal of revolution.” (ibid)

In process drama, certain issues can also be brought to students’ attention, such
as bullying or domestic violence, and students can be encouraged to come up with
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solutions to address these difficult issues without feeling intimidated. Not only can
students try out their own ideas in drama making, but they can also act it out so as to
embody their thoughts. Martha Nussbaum also claims that ‘... performance offers a
venue for exploring difficult issues without crippling anxiety.” (2010: 110) In other
words, drama and theatre may serve as a safe haven for the re-examination of certain
difficult issues. Therefore, | am convinced that drama and theatre can be a means by
which young people develop their own critical thinking. It equips young people with
the competence to examine/re-examine their current situation, to question the

seemingly unguestionable issues, to challenge the authority, and to seek change.

Arnold van Gennep’s comes up with the concept of ‘liminality’ (cited in Carlson,
2004), which refers to the transitional state of one’s identity or social status. In this
liminal situation, ‘the initiands live outside their normal environment and are brought
to question their self and the existing social order through a series of rituals that often
involve acts of pain: the initiands come to feel nameless, spatio-temporally
dislocated and socially unstructured.” (Thomassen, 2006: 322) Victor Turner further
expands the concept of liminality to a larger social setting, stating that ‘the seedbeds
of cultural creativity’ are found ‘betwixt and between’ the normal regulatory
structures of life. It is in liminal spaces, he suggests, that ‘new models, symbols,
paradigms etc. arise.” (cited in Nicholson, 2005: 126) Drama and theatre can be a
‘liminal space,” a place straddling fiction and reality and blurs the distinction of adult
world and childhood play. If in rites of passage one experiences the reconstruction of
his/her identity, drama and theatre can also result in the disruption of current habitual
thinking, and thus bring about new insights. Hence, drama and theater functions as
an important space for the cultivation of critical thinking.

2.4 Aesthetic, Socratic Enquiry and Drama Education

I would like to use Abbs’ remark as a conclusion to this section. Abbs keenly
promotes Socratic enquiry in education and also emphasizes the importance of arts
education.

He argues:

67



BIEH

The Socratic impulse to question and explore the nature of experience
must remain at the heart of the educational enterprise, but questioning
and exploring do not have to take place through concepts; they can
also be developed, to even greater effect, through the sounds of music,
through the gestures of the body, through the metaphoric language of
the poet, as well as through the tonal values and vibrant textures of
paint. (Abbs, 1994: 9)

His main point is that to cultivate critical thinking skills, the arts are as essential
as other knowledge-based subjects, for the “crystallizing moments of understanding’
do not happen without arts, thus we need some places ‘like the theatre or cathedral,’
where the arts are preserved. (1994: 9) Nicholson (2005) points out that learning by
experience is central to Dewey’s pedagogic philosophy; as an experience, arts can
also function as a means of deepening perception and increasing sensitivity, which 1
may argue is the starting point of critical thinking.

Chapter 3: Context of the Research

The research took place in a community primary school, which is located in
Coventry, England. Most of the children come from Asian or African backgrounds.
The class we chose to teach in was a year 5 class, in which students were 9-10 years
old. The class was mix-gendered and very multi-cultural, with 17 girls and 13 boys.
There are certain reasons for choosing this class and this age group. In the first place,
with the aim of probing the development of critical thinking, it’s important that the
students can express their opinions clearly. Due to their age, most of them were
capable of expressing their thoughts and ideas without major problems. In addition,
the multicultural backgrounds provided students with a diversified environment to
hear opinions from different ethnic groups. As a researcher, I am convinced that the
multicultural environment enriched pupils’ experience and broadened their views,
because multiple perspective-taking is considered valuable in developing critical
thinking. Hence, | believe such environment could be beneficial to my research.
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The Shape of the Fieldwork

The research was conducted with the same class, involving a drama session of
60 minutes per week, over 5 consecutive weeks. We were a team of four drama
teachers, all of whom both taught and participated in the drama sessions. The drama
scheme used two stories as a framework: one is from the Greek mythology Jason
and the Golden Fleece (three sessions) and the other from Chinese legend Mulan.
(two sessions). The drama scheme took the shape as a ‘process drama,” which
‘proceeds without a written script, but includes important episodes.” (O’Neill, 1995:
xvi) Students in the class were expected to be ‘both participants and an audience to
their own acts.’ (ibid) There are two major reasons for using those two stories. One is
that we hoped to engage pupils with stories that were from cultures other than their
own and invite them to cross the boundary of their culture and recognize the
diversity of other cultures. Another reason is that we wanted to encourage students to
compare male and female warriors, which aimed to probe students’ understanding of
courage and bravery, and gender stereotypes. Alongside this, we deliberately chose
stories with complex moral aspects to encourage pupils to critically engage with
moral issues.

Chapter 4: Research Methodology

4.1 Case Study

The methodology used for this research is case study. According to Stake,
‘Case study is the study of the particularity and complexity of a single case, coming
to understand its activity within importance circumstances.’ (Stake, 1995, in O’Tool,
2006) We chose to do our field work within the same class for five weeks, which
gave us a deeper understanding of the subjects we researched into. As Denscombe
points out, ‘The case study approach works best when the researcher wants to
investigate an issue in depth and provide an explanation that can cope with the
complexity and subtlety of real life situations.” (2010: 55) My research focus is “how’
drama in education fosters the development of critical thinking skills, and 1 am
interested in probing into the process and ways/factors which facilitate critical

thinking. Case study approach focuses on one particular case, trying to explain ‘why’
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certain outcomes might happen and ‘how’ the factors are interrelated; it aims to
emphasize the relationships between factors and process in which the outcomes occur,
rather than merely examine the end-products. (Denscombe, 2010) Critical thinking
skills are not easy to be accessed, the outcomes are unpredictable and the developing
process is as precious as the outcome. Therefore, case study approach provides an

optimal foundation for my research.

In addition to my research focus, each drama itself is intrinsically a particular

case, as O’Tool claims:

Drama is by its very nature a negotiated group art form and is
therefore a non-reproducible experience....Because of the complexity
of the interactions, the whole creative sequence needs to be studied.
(O’Tool, 2006: 46)

Drama should be examined as a particular case; it casts some lights on and
illuminates human behavior. Case study bears similarities to drama in terms of the
insights gained from both of them. As Winston points out, the uniqueness of case
study in drama education lies in its power to generate new knowledge, as the best
forms of drama do. (Winston, 2006) Drama is about shared human condition and
lived experience, and through the highlighting of drama, we can see things from a

different perspective. A case study also does the same.

4.2 Reflective Practitioner

Within the framework of case study approach, we also strove to be reflective
practitioners, who reflect on and criticize their own practice of teaching. Schon(1987)
comes up with the classical model of reflective practice, which incorporates the
following three concepts: (cited in Neelands, 2006: 19)

® Knowing-in-action: the professional know-how which informs
professional actions and interactions. It is the way in which
theoretical knowing become or inform our practice.

® Reflection-on-action: reflection on our knowing-in-action in order

to assess or achieve greater efficacy.

70



BEHEEEISHE (RIDE&TS)

® Reflection-in-action: reflection during rather than after teaching
episodes, which characterizes all professional practice that is ethical
and action-centred.

As a researcher and a master student, what we’ve learned in class sessions
during our post-graduate study prepared the ground of ‘knowing-in-action,’
equipping me with the essential drama conventions and schemes to be put into
practice. On the other hand, our practical fieldwork requires the reflection ‘on’ and
‘in” action. In other words, we not only have to reflect on what we’ve learned in
theory, but also need to evaluate and reflect on the theories when they are being
applied, so as to achieve greater efficacy in the teaching practice. In particular,
reflection-in-action is regarded as ‘vital characteristic of arts education practice,
particularly...in process drama—uwhich are co-operative, improvised, indeterminate
and interactive.” (Neelands, 2006: 19) Because of the indeterminate and interactive
nature of process drama, to adjust one’s teaching practice constantly and promptly
during the process would be essential and helpful. As a drama educator/practitioner,
my aim is to trigger pupils’ thinking and reflection through their participation in
drama. Meanwhile, as a researcher in the fieldwork, | contemplated and reflected on
the experience and the issues shared with the pupils as well. Those different
roles—an educator/practitioner, a participant in the process drama, and a
researcher — enable us to gain insights from different perspectives, and also to
reflect on the shared experiences from different stances.

4.3 Research Methods

Other research methods are employed to complement each other and ensure data

validity. These methods include observation, questionnaire, and interviews.
Observation

We took the position as participant-observer in the field work, where our
identity as researcher was recognized in the very beginning of our drama classes.
Four of us took turns teaching and leading activities during every single session,
which ensured that we can not only be practitioners but also participants and
observers during the sessions. Most of the time we observed the whole class, but
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when group discussion and group work were involved, we approached the groups to
listen to and watch how the children worked with each other. We tried not to interfere
with the children’ discussion and let them arrive at their own conclusions at any time,
unless the focus of the discussion was to challenge their current thinking, or prompt
them to come up with ideas for doing the group work.

Questionnaires

Questionnaires were used during this research because of several reasons. First
of all, we would like to know about students’ understanding/ opinion of certain issues;
however, due to the number of the students in class, we were not able to interview
every one of them. We can only get a general impression of it through questionnaires.
Second, questionnaire supply ‘standardized answers,” which is not to be
‘contaminated through variations in the wording of the questions or the manner in
which the questions are asked.” (ibid: 169) Unlike observation which could be
influenced by subjective and biased views, and unlike answers to interviews which
could vary greatly from person to person, data gathered through questionnaires
provide standardized answers. These ‘pre-coded’ answers are particularly useful
when we need to examine the class’ overall attitude toward certain issues (e.g.
whether they have certain gender stereotype), and what the dominant trend is. Also,
pre-coded answers minimize the influence that ‘interpersonal factors’ have on the
data. Considering the language ability of the 9 orl10- year-old children, we tried to
keep the questionnaires as simple as possible; difficult vocabulary words and
complex sentence structures were avoided in the design of them. (see Appendix1) We
intended to make the questionnaire short and easy to read, so that students can
approach it without difficulties. However, reading ability still varies among the
children, so whenever it was necessary, we offered help for them to complete the
guestionnaires.

Interviews

Based on classroom observation and the results of the questionnaire, we also
used interviews to complement those research methods. According to Denscombe,

interview is appropriate when the researcher need to gain insights into people’s
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‘opinions, feelings, emotions, and experiences.’(ibid: 173) What | would like to
research into is what triggers students’ critical thinking ability in doing drama, so it’s
essential to further examine their opinions and attitudes in terms of issues discussed
in class. In addition, pupils’ feelings and emotions toward particular events in class
can hardly be discovered through observation and questionnaires; therefore,
interviews serve as a great tool to fulfill these jobs. | conducted two interviews with
the students: one after session 3, and the other after session 5. The timing for the
interviews was right after each story was finished, so that the students had a holistic
view of the story and still had fresh memories about them. The students were
selected based on the observation of our class sessions, particularly those who
showed more complicated or detailed thinking patterns. The interviews were
arranged as ‘group interviews,” with 5 students at a time. Denscombe stresses the
advantage of group interviews, pointing out that group discussion ‘allows
participants to listen to alternative points of view,” and it also helps to ‘gather
different views and experiences on the topic of the interview.” (ibid: 176-177) As for
the interview questions, they were semi-structured, with 3 to 5 open-ended questions
listed (see Appendix 3&4) and extended questions generated according to students’

ansSwers.
Triangulation

The aim of using triangulation is to provide data validity, and most important of
all, to avoid misrepresentation and misunderstanding, as stated above. There are

mainly two types of triangulation involved in this research:

Methodological Triangulation: Different methods of collecting data were used in this

research, including observation/field notes, informal chatting with students and the
teacher, questionnaires, and interviews. Questionnaires produced ‘quantitative data’,
which provide us with a general understanding of the whole class’ perception of the
guestions and issues arising from the drama lessons. On the other hand,
observation/field notes, informal chatting, and interviews yielded ‘qualitative data’,
through which we can gain a deeper insight into the phenomenon being investigated.
The use of alternative methods enables us to contrast and compare qualitative data

with quantitative data so as to gain more validity.
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Data Source Triangulation: This includes informant, time and space triangulation.

(Denscombe, 2010: 347) However, only informant and time triangulation were
implemented in this research. For informant triangulation, | had two group interviews
with different children. Except for two of the children who were invited to both of
the interviews, the other children only attended one of the interviews. There were
eight children providing information on the questions that | raised, which served to
be different sources of informants. Time triangulation refers to ‘data collected at
different times.” (ibid) We handed out the same questionnaires at two different
times, which aimed to find out if there is any change of the attitudes or perceptions
influenced by our drama classes.

4.4 Data Collection

There are basically three ways of producing and collecting data in this research,
which are by writing field notes/ research journal, using questionnaires, conducting
interviews and transcribing the interviews into a written record.

Field Notes

The field notes were mainly written during and after each session, as a way of
research journal keeping. Particular events or significant responses in classes were
recorded according to my own research interest. There were some informal chatting
after class with certain students (based on what they had shown in class), which were
also recorded in my research journal. After each class session, we four fellow
researchers would have a discussion which aimed to reflect on the teaching practice,
regarding the corrections needed, critical moments and controversial issues happened
in the class.

Questionnaires

We handed out the questionnaires twice: Questionnaire A in the beginning of the
first session and Questionnaire B in the end of the last (fifth) session. Most of the
questions are the same, with some extra questions added on Questionnaire B(see
Appendix1). The aim for using these two questionnaires is to compare the results
prior to and after the drama classes. The questionnaires were collected right after
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they had been finished by the students to avoid loss of data. The result of those
questionnaires was presented basically in terms of frequency and percentage to show
the whole class’ general attitudes toward certain questions. The frequency and
percentage were also calculated in terms of gender, in order to seek gender
differences in the research.

Interview Transcripts

Two interviews were conducted along with the field work, each of them being
transcribed into written forms. Some parts of the transcripts were drawn upon and

quoted in the analysis of research findings section

4.5 Ethical Considerations

Ethical issues were taken into consideration throughout the whole fieldwork and
research process. First of all, we conducted our research in an open and honest
manner. Our identity as MA students and researchers were made clear to the
homeroom teacher and pupils in the very first beginning. Research objectives,
methods and duration were stated and appreciation was given to the participants in
the fieldwork. Secondly, anonymity was guaranteed and the collected data were kept
confidential. The identity of the participants in the interviews was protected, with
their names replaced with the alphabetical code in the interview transcripts. All the
audio and video recordings were archived but kept confidential, merely used for data
collection and analysis. Lastly, informed consent was gained from the pupils whom |
chose for the participation of the interviews. Pupils were told about the aim and the
format of the interviews before taking part in them, and were guaranteed the

protection of their identity in the research findings.

Chapter 5: Research Findings

The research findings center on major issues related to the development of
critical thinking through dramatic framework. Firstly, I shall present how the drama
convention Teacher-in-Role affects pupils’ motivation in developing their own
arguments, and the power relationship involved in the process. Secondly, I will
investigate how drama serves as stimulus to trigger pupils’ multiple perspectives,
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which contribute to broader thinking patterns. Thirdly, affective factors arising from
dramatic framework will be explored and discussed. Lastly, some examples will be
given to illustrate how to examine pupils’ existing belief system and how to bring
them to their conscious level.

5.1Teacher-in-Role and How it Influences Critical Thinking
TiR and the ‘Dramatic’ Motivation

As discussed in the review of literature section, narrative mode and role-playing
allow pupils to explore the role in deeper understanding. Fisher claims that drama
enables pupils to ‘enter the narrative as participants....and brings the possibility of
thinking with the whole person, with body as well as voice.” (2008:164) The use of
drama convention Teacher-in-Role (TiR), in which the teacher takes on a role and
becomes a co-participant in the drama, is a fundamental and engaging drama strategy
commonly used in class. Cecily O’Neill contends that ‘the initial purpose of using
role is emphatically not to give a display of acting, but to invite participants to enter
the fictional world.” (1995:61)

In one of our drama classes, four of us took on the role as a hero from Greek
Mythology, recruiting people to join Jason’s quest for the Golden Fleece. We split
into four groups, having a group discussion respectively regarding what courage was
and what characters they had so as to join Jason’s team. Prior to the discussion, |
took a chair and told them, *‘When | am sting on this chair, | will be the hero
Odysseus.” After sitting down, | asked what they knew about me (Odysseus). One of
the boys had not been brought into the drama world and stated *You are a girl, not the
hero.” This particular event will be discussed in the later paragraph. But first of all,
let me present the result of the group discussion when we used the TiR convention.
The following dialogue is taken from the field notes in my research journal:

T[teacher]: What qualities do you have to help Jason? You have to
provide proof or stories to show that you are brave enough
to join his team.
Boy 1: | am brave, and | have skills and respect.

T: Too general, you have to prove it to me. How brave are you ?
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Boy 1: Well...I killed monsters.
T: How did you kill them? And how many did you kill ?

Boyl: | used a very sharp sword (showed it with hand gestures) to kill
it, and I killed 1,800 monsters... (He started to develop his
imaginary story..)
T: Oh, okay, then | can see you are brave. Who wants to tell me about
his/her stories? (All of them raised their hands and were very eager

to tell their stories)

Based on the field notes, it can be clearly seen that pupils made up stories to
persuade the teacher (in role as Odysseus) in order to join Jason’s team.
Teacher-in-Role worked quite well within this context, because the dramatic setting
serves as an incentive for pupils to participate in the fictional world. It provides
pupils with a ‘dramatic’ motivation, which | define as ‘the motivation generated
based on the demand of the drama with the expectation of how the story will unfold.”
With this dramatic motivation, pupils will be encouraged to fulfill certain task arising

in the drama world.
The Importance of Argument and Socratic Questioning

TiR not only invites pupils to enter the fictional world, but also stimulates their
thinking. When it is used with Socratic questioning, it can be more engaging and is
beneficial to the development of their critical thinking skills. In our case, when the
teachers were in role as heroes, it provided pupils with strong motivation to come up
with persuasive stories, which can be further developed into an “argument’ to achieve
a specific goal. As Moon (2008: 129) points out, argument involves ‘the appropriate
management of evidence and the qualities of representation,” and the process of
forming an argument is ‘a part of the process of critical thinking.” The classroom
observation shows that pupils of this age already have the potential ability to develop
an argument. However, in order to encourage them to come up with a more
substantial answer, apart from the provided dramatic framework, it’s important that
they have to be prompted by further questioning. Further questioning, when it takes

on the form as ‘Socratic questioning,” provides ‘a stimulus for thinking and
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responding.” (Fisher, 2008:121) According to Fisher, Socratic questioning are ‘open
questions that are genuine invitation to the enquiry’ instead of ‘closed, factual-type

questions.” (ibid) Examples of Socratic questioning would be questions that:

® seek clarification (Can you give me an example of ..?)

® probe reasons and evidence (Why do you think that ...?)

® explore alternative views (Can you put it another way?)

® test implications and consequences (Does it agree with what was
said earlier?)

® are about the question/discussion (How does this question help us ?)
(Fisher, 2008: 122)

These questioning patterns provide a good strategy to elicit a detailed thinking
from pupils in terms of the development of an argument. In the following excerpt,
further questionings were employed in the hope of advancing pupils’ current thinking
and help them to make a more detailed argument.

T[teacher]: What qualities do you have to help Jason?

Girl 2: 1 am brave and | am clever.

T: Can you give me examples that can prove you are clever? [seek
clarification]

Girl 2: (silent for a while...) I am a superhero. (She still didn’t give

Concrete examples)

T: Who recognizes you ? [ probe reasons and evidence]

All of the students: No one! (They all shook their heads.)

This was actually a quite funny moment. But Girl 2 was still very confident
in herself, and was also eager to prove it, so she kept on saying.

Girl 2: 1 saw the giant monster, and | thought | am not gonna beat it,
so | ran away. Or | will be killed. I am clever.
T: So, you ran away because you don’t want to be killed, but this is not
brave...
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All: (laughing)
T: Is being clever enough to help Jason? [explore alternative views]

(Girl 2 didn’t answer, it seemed she needed time to think about it.)

Socratic questioning used here was meant to prompt pupils to elaborate the
answers and develop them into their own argument. It can be seen that when Socratic
questioning is used within the dramatic context, it can be both engaging and
motivating. The combination of Socratic questioning and TiR is different from
conventional questioning in the classroom, which is more authoritative and coercive;
it lessens the anxiety of being challenged or failing to answer. So in the above
dialogue, when Girl 2 gave a contradictory answer, it was not so embarrassing as in
the conventional teacher-pupil interaction. The teacher interacted with the pupils in

the ‘mantle’ of the character, which implied a sense of playfulness.

However, apart from the playfulness, there was also seriousness embedded at
the same time. TiR provided a meaningful context for interaction, and such dramatic
world needed to be co-constructed both by the teacher and the pupils. In this case,
when the boy challenged that 1 am a girl, not the hero, | stressed that | was in role
while sitting in the chair. If he didn’t want to believe it, he would lose the chance to
join Jason’s team. Thus, he was willing to cooperate. This particular case highlights
how important it is for the children to be ready to immerse themselves in the TiR
process. They have to be engaged not only imaginatively, but also cognitively and
affectively. O’Neill states that the function of TiR is to draw participants together ‘in
attending to and building the event as they look for clues about the imagined world
that is unfolding before them, as well as finding their place within it.” (1995: 61) TiR
establishes the fictional world for collaboration without coercion, and it provides the
dramatic motivation for pupils to construct and explore with the teacher the fictional

world unfolded before them.
Power Relationship within TiR

Teachers should be aware of the power relationship created in the use of TiR.
The higher status of the role he/she takes on should be used with careful

consideration, or it might also create obstacles to the cultivation of critical thinking.
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In the story Mulan, one of us played the role as the emperor. We asked pupils to work
in groups of five, each of the five people needed to take on a role, which included a
father, mother, seriously ill brother, old grandfather, and daughter. They had to decide
who should go to the battlefield when the emperor came to their household. So the
emperor came from household to household to ask what their decision was. In
devising this activity, we intended to make all of their choices rejected by the
emperor, because we wanted them to come up with their own reasons or arguments.
Meanwhile, we also draw on Brechet’s theory of Verfremdungseffekt, or the
‘strange-making effect’, aiming to encourage pupils ‘to look at ordinary things in a
striking, peculiar or unexpected way’ and thus remain detached and critical.

I recorded some of the dialogues in class:

Group 6
E (emperor): Who will go to the war?
G6(Group 6): The grandfather. Because he has reached an old age,
and he was experienced in war.(One of the children in
the group expressed the reason to the emperor, while the
grandfather remained silent.)
E: Who is the father? (They all pointed at the one who played the
father.)) Do you really want to put your old daddy to the war?
Think about it.
(They didn’t say anything further.)

Group 3

E (emperor): Who will go to the war?

G3: The father. (They all pointed at the person who played the father.)

E: Then who will protect the family ?

G3: The daughter. (The one who played the daughter came forward.)

E: What can a woman do ? (disdainfully)

The daughter: Awoman can do anything. A woman can protect her
family. She can fight as well.

E: It’s China, not the modern world. Woman can do nothing but
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housework.
Think about it.

Group 6 and 3 both displayed that they were able to come up with an argument
to persuade the emperor. Group 6 thought of the reasons, while Group 4 took risk to
argue with the emperor. In this case, pupils were stimulated to think about what the
emperor said, and why he said so. Within this dramatic framework, they could
choose to argue with the authority or remain silent. It is out of pupils’ own choice,
not the teacher’s coercion that they had the dialogue with the emperor. In doing so,
the use of TiR had already broken down the authoritative status of teachers. As Gavin

Bolton claims, TiR “challenges the very conception of teaching.” He clearly states:

The teacher in role has power but it is not of the conventional
kind....The power relationship between pupils and teacher within the
drama is tacitly perceived as negotiable. (cited in O’Neill, 1995: 62)

In other words, if they are willing to challenge the authority, TiR provides them
with a meaningful context different from that of a conventional classroom. Boal
states that in his Forum Theatre, ‘no ideas are imposed’, and that the audience ‘have
the opportunity to try out their ideas, to rehearse all the possibilities and to verify
them in ....theatrical practice.” (1979: 119) Process drama bears certain similarities to
Forum Theatre, as argued earlier. To bring pupils into an imagined drama world, the
use of TiR is fundamental and crucial. It not only initiates the drama world, but also
leaves pupils a “creative gap’ (Winston, 2004) when necessary (such as teacher in
role as Odysseus and the Emperor) to explore and speculate the drama unfolding
before them. This creative gap serves as a stimulus to provoke students’ thinking,
hence contributes to the development of critical thinking.

TiR has the potential to subvert the conventional power relations between
teachers and pupils, as stated above. However, there is also a caveat in using TiR. If
the role teachers take on is of a higher status, it should be used prudently; otherwise
it might also create obstacle for critical thinking due to the similar power relationship
in the classroom. The following excerpt from my field notes illustrates how the
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power relationship prevented pupils from challenging the teacher.

Group 4

E (emperor): Who will go to the war?

G4: The daughter.

E: It’s ridiculous! Woman can do nothing. Don’t you know she will be
sentenced to death if she goes to the war?

(The one who played the daughter only shook her head without saying

anything.)

I noticed there were two different responses appearing in this activity. Among
the six groups, only two groups had conversation with the emperor when the emperor
was not satisfied with their choice. The rest four groups kept silent when rejected or
rebuked by the emperor. It can be seen from above that Group 4 failed to come up
with their argument, which may probably resulted from the authoritative
image/statement of the emperor. Patrice Baldwin contends that ‘teachers should
avoid always being in high status information-giving roles,” because it is similar to
the authoritative figure that teachers play. (2009: 138) In the case of Group 4, it may
be this imbalanced power relationship that hindered the development of an argument.
Reflecting on this activity, | came up with questions that ‘How can TiR be used more
effectively in this context?” ‘Can the teacher still guide pupils to develop their own
argument from inside a role, even though the role is of a higher status?’ Due to time
constraint, we didn’t go further to explore the potential and limitations of TiR in this
context; however, | think this particular aspect is worth noting and may require
further examination.

5. 2 Multiple Perspectives

For our discussion is no trifling matter but on the right way to
conduct our lives. Plato, Republic, V111 352 d

For the cultivation of critical thinking, it’s essential for pupils to be exposed to
multiple perspectives, especially in dealing with the complexities of moral issues.
(Fisher, 2008) In our fieldwork, certain activities or drama conventions were used to
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promote the taking of different viewpoints. Open discussion was commonly used in
our drama sessions. Questions such as ‘What qualities should a hero have?’ and
‘Based on what you have learned about Medea, should Jason keep his promise to
marry her or not?” all triggered various responses and influenced their decision
making. Brookfield proposes that discussion plays an important role in nurturing
human growth because it is premised on the idea that ‘only through collaboration and
cooperation with others can we be exposed to new points of view. This exposure
increases our understanding and renews our motivation to continue learning.’
(Brookfield and Preskill, 1999: 3) Open discussion lays the foundation for a debate,
and with evidences given, evaluated and judged, debate helps to enact critical
thinking. (Moon, 2008)

In one of our drama sessions, we used debate with the drama convention
Hot-Seating to facilitate discussion. We presented a short storytelling performance
up to the point that Medea saw Jason in the courtroom, falling in love with him and
offering him help. The controversial question is ‘Should Jason marry Medea or not ?’
Before the debate, we spilt pupils randomly into two ‘camps’, Yes and No camps,
and required each camp to come up with five reasons for Yes and No respectively.
After this discussion, one of us was in role as Jason, and the pupils were in role as
Argonauts to persuade him either to marry Medea (so that he can get the Golden
Fleece) or not to marry her (it might be dangerous to marry a witch). They sit
according to their camps that we assigned, on the right hand and left hand side of
Jason. We found the students were enthusiastic to offer Jason suggestions, which
resulted in a range of opinions. The interesting reasons | recorded go as the
following:
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Yes No
Because she loves him, and she will Their love is based on condition. (If I
do everything for him. help you, you should marry me.) It is not
a true love.
She is the king’s daughter; she can She might be part of her father’s plan.

convince her father to help Jason.

She is a witch; she can perform She is a witch; couples might have
magic and can be quite helpful. quarrels in the future, she might do
something bad to him.

It’s quite intriguing how the children thought about the arguments from both
sides. For example, the fact that Medea is the king’s daughter can be beneficial and
harmful at the same time, and it can be seen that the children actually took both sides
into consideration. On the surface, the activity was for Jason to hear the opinions
from both sides; however, pupils were exposed to alternative point of views naturally
through this debate, and it is such debating process that might prevent them from
being narrow-minded thinkers. In addition, the making of meaning is at heart of the
learning process through dramatic scheme. Pupils are challenged to constantly make
sense of what have happened in drama, and once they discover different perceptions
from their peers through open discussion, debate or other drama conventions that aim
to facilitate reflection, they will have to seek shared meaning or at least, will be able
to examine diversified point of views. Through the active enquiry, pupils are able to
explore the inter-subjectivity among their peers.

After the debate, we asked the pupils to put themselves in Jason’s shoe and
decide again whether or not he should marry her. We used the drama convention
Spectrum of Difference to let them show their decision physically.

In this case the place where students stood represented their choice:

84



BEHEEEISHE (RIDE&TS)

(marry her) (not marry her)

I noticed some children from the Yes camp moved to No camp, and vice versa.
We then asked who has ever changed his/her mind in the process of discussion and
debate. Several children raised their hands, and gave reasons to support the new
decision they made.

‘| thought Medea would probably hurt innocent people, because she
is a witch, so | changed my mind.’

‘I thought maybe Jason could change her after he marries her, even
though she is a witch.’

‘Medea might steal Jason’s glory.’

There was a boy who stood in the middle first and then changed to the No side.
We asked him why he changed his mind in the class; he said some reasons that
Medea might hurt Jason. But at the same time, we saw his friend in the No side doing
a hand gesture to attract him to be part of them. We discussed after class, and thought
there might be some peer influence/pressure at play in the process of
decision-making. There was another girl who stood in the middle, looking confused.
She later became my interviewees, St C. The following dialogue is from interview
transcript 01:

St C: 1 wasn’t quite sure about the answer when we need to decide
again.
Re: Why were you not sure ?
St C: | thought about both. Because when in the debate, there is one
reason which is really good for No, | can’t remember, but it was
really good and it defended No. And there was also good reason
for Yes, so | wasn’t quite sure, so | just stood in the middle.
T: Do you feel when you listened to others talking about their
opinions, you change your thinking?
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St C: Yes, | actually thought about their opinions, and then | got
confused, and | can’t decide.
T: Okay, thank you.

It can be argued that the exposure to multiple perspectives triggered changes in
one’s thinking, and the recognition of diverse perceptions, opinions, and feelings
forces one to think beyond his/her limited outlook. Question13 in questionnaire B
shows that the majority of the class (77.77%) agreed that their thinking have been
changed through the drama lessons:

Question 16. | feel doing drama helps me think differently.

Strongly Agree Not Disagree Strongly Didn’t  Total
Agree Sure Disagree answer
Female 10 3 1 1 0 0 15
Male 7 1 4 0 0 0 12
percentage 62.96% 14.81% 18.51% 3.70% 0% 0% 100%

5. 3 Affective Factors

Affective factors play an important role in critical thinking. Moon claims that
‘emotion can be a trigger to thinking’ (Moon, 2008: 71) Brookfield also contends that
‘emotions are central to the critical thinking process.” (Brookfield, 1987) The
playfulness in drama and drama games help students to be more engaged in class.
When | asked which part of the classes they like the most, they came up with
answers such as ‘kill the Harpies (the tagging game),” ‘singing the song in the ship
together,” “‘making clashing rocks (performance)’ and Whoosh game. It seemed that
pupils enjoyed doing these drama activities and games, which gave them strong
motivation to participate further in the drama scheme. According to Csikszentmihalyi
(1997), the “flow state’ in which one is fully immersed in what he/she is doing brings
intrinsic motivation. |1 would also argue that this flow state happened when pupils

were fully absorbed in either playing the games or in doing the drama and
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performance. It is this flow state that gives pupils positive feeling and motivates
them to actively participate in the inquiry process.

Empathy also plays a part in critical thinking. Lipman talked about ‘empathic
thinking;” he defines empathy as ‘when we put ourselves into another’s situation and
experience that person’s emotions as if they were our own.” (2003: 269) Mark
Johnson also claims that ‘empathic imagination is the chief activity by which we are
able to inhabit a more or less common world—a world of shared gestures, actions,
perceptions, experiences, meanings, symbols and narratives.” (cited in Lipman, ibid)
Recognizing the role feelings play in the cognitive process, Lipman contends that
taking others’ feelings into consideration would “‘enable us to understand much better
how that other person views his or her situation.” (ibid) In our drama sessions, such
empathetic stance may affect pupils’ perception about the characters and thus
influence their judgment. The question ‘Should Jason marry Medea or not?’ triggered
an ongoing debate, and in the first interview more details about pupils’ thinking
process was revealed. The following data is from interview transcription 01:

1. Should Jason marry Medea? (in the debate camps)

The result:
Yes No
StE StAB,C,D

2. Should Jason marry Medea? (after the discussion and the debate)

The result:
Yes Not Sure No
StB StC StAD, StE
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3. I noticed that some of you have different answers to question 1 and
question 2, why is that the case? Do you want to talk about it?

St E: | thought Medea would probably hurt innocent people, because
she is a witch, so | changed my mind.

St B: I think when you fall in love, you cant help what you do or feel
and she betrayed her father for him and she was doing enough,

so | thought he should marry her.

(The case of St C has been discussed in the “Multiple Perspectives’ section, so it is

skipped here.)
4. So in the story, do you feel more for Jason or Medea?

I compared this question with question 1 and 2 asked in the interview, and found
the following patterns:

Student Identified with Question 1 Question 2 Interpretation
StA Jason No No
StB Medea No Yes Changed
StC Medea No Not Sure Changed
StD Jason No No
StE Jason Yes No Changed

Student A, D and E identified with Jason, and chose ‘no’ for the answer to
question 2. It’s quite obvious that they were on Jason’s side. On the other hand,
while B and C identified with Medea, B chose ‘yes’ to questions 2 but C was still in
doubt for her decision.

The empathetic stance shown by the pupils can be seen from their response to

the question:
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St E: | thought Medea would probably hurt innocent people, because
she is a witch, so | changed my mind.

T: Do you feel more for Jason or Medea?

St E: Jason. Because he has to get the golden fleece, and she put a lot

of pressure on him.

It can be seen that student E put himself in Jason’s shoe and regarded Medea’s
offer to help and marry her as ‘putting a lot of pressure’ on him. While student E was
thinking from the hero’s perspective, student B felt more for the helper, Medea.

St B: I think when you fall in love, you can’t help what you do or feel
and she betrayed her father for him and she was doing enough,
so | thought he should marry her.

Student B identified with Medea and thought from her own stance; therefore,
the judgment she reached was in favor of Medea’s benefit. It is very interesting that
the neutrality of the offer was interpreted in different ways, depending on whose side
the students took. Although it would be naive to say that the empathic stance we take
will definitely lead us to make our judgment based on the benefit of person whom we
identify with, one cannot dismiss the fact that empathy does play a part in critical
thinking, and it truly influences our decision-making process. When perception and
meaning of social events are not as absolute as scientific laws, affective factors more
or less influence our interpretation and judgment. Lipman also maintains that the
cause of a breakdown in communication lies in that people are only able to
appreciate the ‘linguistic or the cognitive factors involved in their interaction, but fail
to achieve that exchange of emotions that would make their mutual understanding a
reality.” (2003: 269) Drama provides a tentative venue to testify and explore those
affective factors which are at play during the thinking process, and through the
exploration, certain mutual understanding of human condition may arise, helping
pupils to reflect on and see things in a different light.

5.4 A Scrutiny of the Existing Belief System

Just as Socrates’ famous quotation ‘The unexamined life is not worth living’
indicates, the unexamined beliefs may be a stumbling block to critical thinking. | am
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convinced that drama in education provides good opportunities for one to explore
and scrutinize one’s underlying beliefs and assumptions about life. This section aims
to explore how doing drama in class achieves this goal.

Self-criticism

Self-criticism is an important element in critical thinking. Fisher (2008) talked
about ‘Intelligence Trap’ proposed by de Bono, stating that the common faults of
thinking is that people do not ‘generate news ideas but be blocked by old and
familiar habits.” He stresses that such learners need strategies to become open to the
ideas of others and also need to be self-critical thinkers. He also proposes that
self-criticism, which leads to self-correction in thinking, is an important indicator of
intelligence; such capacity for self-criticism is ‘not inborn, but need to be nurtured
through practice and education.” (2008: 10) In the story Jason and the Golden Fleece
where we used Spectrum of Difference to ask pupils to choose their answer for
Jason, and we asked for people who changed his/her mind during the
decision-making process. There was one boy saying, ‘If a hero changes his mind,
how can he be a hero?” My fellow researcher, who was the leader in that activity
responded to him, saying ‘Why do you think a hero doesn’t change his mind?’ The
boy didn’t give a further answer. In response, my fellow researcher said ‘If others’
opinion make you think and provide you with better answers, it’s good to change
your mind.” This pupil might have wanted to express that a hero is a person who has
a resolute mind; however, under the context where suggestions were given and
changes were permitted (regarding the question “Should Jason marry Medea or
not? ), such statement of ‘a hero doesn’t change his mind’ might appear to be
inflexible. This inflexible thinking habit needs to be challenged; otherwise, it might
prevent pupils from becoming critical thinkers. What pupils need may be some
reflective moments for self-criticism and self-correction.

Received Beliefs and Operational Beliefs

Fisher proposes that there are two source of children’s beliefs: one is ‘received
beliefs,” which derive from others (what they have been told), and the other is

‘operational beliefs,” which children form as a result of personal experience. (2008:
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123) Fisher argues that some of the ‘operational beliefs’ may be inconsistent with
‘received beliefs,” and if not articulated or reflected upon, those operational beliefs
may be unexamined and may hinder critical thinking. One example showing the
distinction of the two belief systems arose during our drama sessions. We found that
using the grouping strategy ‘huggie’ was not effective to mix pupils of different
ethnic backgrounds and genders. Pupils tended to arrange their friends in the same
group by subtly but intentionally hugging them and avoiding others. So we came up
with a slightly modified strategy of grouping students. In brief, we used huggie first
and then we gave each one in the same group a different number. According to the
number, they have to find people with the same number and form a new group, hence
the groups were even more unpredictable. After the first time we’ve done this, we
found groups mixed with both genders and different ethnic groups worked better,
because children were more focused when discussing and devising their group work
instead of chatting and messing about with their close friends. Observing this change,
we made this an opportunity to discuss with the pupils about cooperating with others.
We asked them “do you think it’s better to have both boys and girls in a group?’ They
all agreed. There was a student saying that ‘It’s better we have both the quality of
boys and girls, and we learn from each other.” However, in the next drama session
when we grouped them by hugging, they still tended to find people of the same
gender and especially their friends. So we stressed what we talked about in the last
session, and made them walk, hug and find their group again. This time they were
willing to hug people more randomly instead of intentionally finding their own
friends. What | found interesting is that it indeed takes some efforts to bring the
unexamined ‘operational belief’ to consciousness, and there is truly a discrepancy
between received and operational beliefs. Doing drama together involves many
opportunities to discuss and reflect on one’s existing belief system, and thus further
scrutinize or adjust them. Whether the result is to make adjustment to the operational
belief or to consolidate the received belief and internalize it into operational one, it’s
essential that pupils need to be given chances to reflect on their own belief systems.

Another example illustrating how the received belief was consolidated into
operational belief is shown as the following. Question 10 and 11 in Questionnaire A

are used to probe whether pupils have certain gender stereotypes. The same two
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questions were answered prior to and after our five drama sessions.
Question 10: 1 do not believe that in a story hero can only be boy/man/male.

Questionnaire A

Strongly  Agree Not Disagree  Strongly Didn’t  Total

Agree Sure Disagree answer
Female 8 5 0 1 3 0 17
Male 5 3 0 2 3 0 13
percentage 43.33%  26.66% 0% 10% 20% 0% 100%

Questionnaire B

Strongly  Agree Not Disagree Strongly Didn’t  Total

Agree Sure Disagree answer
Female 13 1 1 0 0 0 15
Male 8 4 0 0 0 0 12
percentage 77.78%  18.51% 3.70% 0% 0% 0% 100%

In Questionnaire A, nearly 70% of the class agreed with the statement, which
means the majority of the class thought both male and female characters can be the
hero/heroine in a story. Interestingly, in Questionnaire B, the percentage of those who
agreed rose to 96.29% with 77.78% strongly agreed, while the percentage of those
who disagreed dramatically dropped to O %. Question 11 gives additional
information on the issue of gender stereotype.
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Question 11: | believe that courage and bravery are more important to boys
than to girls.

Questionnaire A

Strongly Agree  Not Disagree  Strongly Didn’t  Total

Agree Sure Disagree answer
Female 4 0 3 4 5 1 17
Male 0 0 1 5 7 0 13
percentage 13.33% 0% 13.33% 30% 40% 3.33%  100%

Questionnaire B

Strongly  Agree  Not Disagree Strongly Didn’t  Total

Agree Sure Disagree answer
Female 2 1 0 3 9 0 15
Male 0 0 1 3 8 0 12
percentage 7.40% 3.7% 3.7% 22.22% 62.96% 0% 100%

The same tendency appeared again in Question 11. Questionnaire A indicates
that the majority of the class (70%) disagreed with the question statement, which
means they didn’t think courage and bravery are more important to boys than to girls.
In Questionnaire B, the percentage of those who disagreed also increased ( 85.18%),
which shows a stronger opinion against the question statement. It’s worth noting that
Questionnaire A shows there were 4 female students whose answer was ‘strongly
agree’ and 3 ‘not sure.” However, in Questionnaire B, there were 2 female students
chose ‘strongly agree,” 1 for ‘agree’ and none chose ‘not sure’. The result shows that
fewer female students agreed with the statement, and those who chose ‘not sure’ had
a preferred answer. It can be argued that female students’ attitude toward this issue
changed significantly.

We intended to compare the result of Questionnaire A and B, hoping to find out
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the difference and the influences our drama sessions had on them. The result of
Questionnaire A indicates that pupils were more or less aware of gender stereotype
and most of them didn’t conform to it. I would suggest that this awareness were
probably from teachers or other adults around them, which made up their ‘received
belief.” The result of Questionnaire B shows that after the two stories were presented
(especially Mulan with a female as the heroine), pupils’ received belief only became
firmer. 1 would argue that their received belief has been strengthened through the
drama experience and thus became their ‘operational belief.’

McPeck contends that *...the importance of this process of assessing, fitting and
adjusting beliefs cannot be overemphasized because it is this process that makes the
belief “belong” to the person as distinct from being merely a proposition or belief he
knows about. * (1981: 35) There is often a gap between the received belief system
and the operational belief system, and this discrepancy needs to be brought to pupils’
conscious level. The received and operational belief systems also need to be
examined and re-evaluated. Drama provides such opportunity for self-criticism and
self-scrutiny by raising the issues in the dramatic world. Through the embodiment of
the experience, pupils can form their own belief systems based on a more informed

and rational discernment.

Chapter 6: Conclusion

Drama is about shattering the human experience into new
understanding. It uses the facts but, in addition, it fuses the new
understanding all the time.

(Heathcote, 1984, in Martin-Smith, 1996, p68)

In the last session of our drama lessons, St F asked me enthusiastically, “Miss,
do you think drama affects our life ?” | said, “Yes, that’s why we love it so much.
What do you think ?” She said, “Well, drama gave me new experiences, and made
me think in the role, think for the characters, like Mulan, so | think drama can change
our life.” Doing drama not only awakes one’s inner feelings, sharpens his/her
senses, but it also changes one’s perspectives and transcends the habitual way of
thinking one tends to cling to. The importance of thinking and arguing for oneself
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cannot be overemphasized; it’s also crucial and beneficial to the practice of
democracy, as Nussbaum (2010) fervently points out. Just like the ecological support
is essential for the growth of natural species, thinking ‘needs a habitat to facilitate its
development.” (Lipman, 2003, p157) Drama can serve as such nurturing environment,
as long as teachers have the awareness of its constructive potential.

I’ve striven to probe into the role drama in education plays in promoting critical
thinking, even though the research may be of limited scope and harvested small
amount of significant results. Primitive as the research may be, | still hope to provide
a preliminary starting point for teachers and educators who have the same aspiration
and recognize the importance of teaching thinking in schools. Socrates is said to have
called education ‘a festival for the mind’, while Fisher claims that ‘philosophical
enquiry is essentially a celebration of ideas.” (2008, p121) With these insights in
mind, | wish to free myself from the role of ‘technicians of subjects,” but endeavor to
become ‘the midwives of the creative potentialities of living children.” (Abbs, 1994,

p4)
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Appendix 1
Questionnaire A
Name (optional): Age (optional):

Male — Female M

We are looking forward to working with you over the next 5 weeks. Before we begin,
we would like you to help us by completing this short questionnaire. Please tick the
correct gender box, and only write your name and age if you want to. Then there are
some statements which will help us to find out your attitudes before our teaching.
Please tick the box that best matches your response to each of the statements. The
completed questionnaires will only be read by ourselves and will be confidential, so

please be honest. Thank you!

Questionnaire Strongly | agree | Not | disagree | Strongly
agree sure disagree

1. 1 like working in group with my
classmates

2. | feel well get along with my
classmates when | work in group.

3. | do not feel that | learn better
when | work with group.

4.1 feel comfortable when | express
my opinion in English in front of my
Classmates.

5. | believe that | can participate in
group discussions in classroom.

6. | believe that through a drama
lesson | can enrich my vocabulary.

7. In stories, a good person is always
good and a bad person is absolutely
bad.

8. I think it’s easy to know what is
good and what is bad in my everyday
life.
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9. | think, even if someone did
something bad, we should forgive
them, if they did not know it was
bad.

10. I do not believe that in a story, all
heroes should be male.

11. | believe that courage and
bravery are more important to boys
than to girls.

Most of the time, do you like to speak out in class? Yes
No

If Yes, circle the reasons (can be more than one)

1. | feel comfortable with my teacher and my classmates.
2. | get praised by the teacher when | talk about my ideas.
3. I can impress my teacher and my classmates.

4. 1 like to share my ideas.

5. Other reasons:

If No, circle the reasons (can be more than one)

1. I am afraid | may be wrong.

2. | have no answers to the teacher’s questions.
3. I am afraid my English is not good enough.
4. | am afraid that others will laugh at my ideas.
5. Other reasons:
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“Let’s Walk Together”:
Introducing Drama Teaching into Preschool

Hui-Tzu Hsu
Drama teacher, Natural Way Children’s school
Yun-Wen Chen

Associate Professor, Department of Drama Creation and Application,
National University of Tainan

Abstract

The starting point of this research was two preschool teachers seeking external
assistance on drama teaching. The researchers, as drama experts, are interested in
how preschool teachers and drama experts could team up to try out drama teaching in
preschool. The focus of the query covers the process of cooperation between drama
experts and preschool teachers, the emerging difficulties and issues the preschool
encountered during the process, and the solutions suggested by the drama experts.
The research found that the preschool teachers had considered drama teaching as
teaching children how to perform on stage, but once learning about the contemporary
praxis of drama education, they were open to alternatives. Yet, with limited skill and
experience in drama teaching, the preschool teachers were unable to immediately
apply drama teaching; therefore, they called for drama experts’ assistance in
structuring progressive drama lessons, attending to both dramatic elements and
children’s development. In conclusion, for preschool teachers to apply drama in
teaching, it is important to introduce them to related resources. If the resources come
from external drama experts, successful communication based on mutual

understanding is essential.

Keywords: preschool, drama teaching, drama teacher
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